KONSEP DIRI REMAJA YANG HANGOUT DI CAFE

(Survei terhadap siswi SMA Negeri 53 Jakarta) by NATASHA STEPHANA CHAMMEARC, .
DESIGNING EUROPEAN PROFILING GRID (EPG)-BASED ELT 
METHODOLOGY SYLLABUS FOR UNDERGRADUATE 
ENGLISH EDUCATION STUDY PROGRAM 
 
 
A Thesis Submitted in Partial Fulfillment of the Requirements for 
the Degree of Master Program of English Language Education 
 
YOSI ANDARIN 
2236159121 
 
MASTER PROGRAM OF ENGLISH LANGUAGE EDUCATION 
FACULTY OF LANGUAGE AND ARTS STATE UNIVERSITY OF 
JAKARTA 
2018 
 
i 
 
ABSTRAK 
 
 
Andarin, Yosi. 2018. Rancangan Silabus Metodologi Pengajaran Bahasa 
Inggris Berbasis EPG Untuk Program Studi Pendidikan Bahasa Inggris. 
Thesis. Fakultas Bahasa dan Seni, Program Magister Pendidikan Bahasa 
Inggris, Universitas Negeri Jakarta.  
 
 
Penelitian ini bertujuan untuk merancang silabus Metodologi Pengajaran 
Bahasa Inggris berbasis EPG untuk program studi pendidikan bahasa 
Inggris. Penelitian ini menggunakan desain penelitian pengembangan model. 
menurut Nunamaker yang diadaptasi dalam lima tahap, yaitu, identifikasi 
masalah, pemaparan tujuan, perancangan dan pengembangan model, 
pembahasan model dan revisi model. Sumber data pada penelitian ini adalah 
silabus dari lima universitas yang ada di Indonesia. Hasil penelitian 
menunjukkan bahwa silabus Metodologi Pengajaran Bahasa Inggris yang 
ada belum mencakup fase perkembangan guru, dari guru pemula, guru 
berpengalaman, dan guru ahli dalam basis EPG. Hasil lainnya menunjukan 
rentang descriptor yang ada dalam silabus berada pada kategori EPG plus-
minus yang berarti masih berada dibawah standar EPG. Selain itu, beberapa 
mata kuliah dalam silabus melebihi standar EPG yang berarti tujuan 
pembelajaran dalam satu mata kuliah tidak hanya mencakup salah satu 
deskriptor EPG, tetapi juga mencakup kategori lainnya. Oleh karena itu, 
Rancangan Silabus Metodologi Pengajaran Bahasa Inggris Berbasis EPG 
untuk Program Studi Pendidikan Bahasa Inggris dikembangkan sebagai 
jawaban utama dalam penelitian. Selain itu, standarisasi kompetensi juga 
harus didasarkan pada fase perkembangan untuk guru pemula, 
berpengalaman, dan guru ahli berbasis EPG.  
  
Kata kunci: EPG; Silabus Metodologi Pengajaran Bahasa Inggris; 
Pengembangan Silabus 
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ABSTRACT 
 
Andarin, Yosi. 2018. Designing European Profiling Grid (EPG)-Based ELT 
Methodology Syllabus For Undergraduate English Education Study Program. 
Thesis. Faculty of Language and Arts, Master Program of English Language 
Education, State University of Jakarta.  
  
  
This study aimed at  designing ELT methodology syllabus based on EPG for 
undergraduate English study program. This study used qualitative develop 
design research (DDR) in the research design. This study followed 
Nunamaker’s DDR model and adopted it into five phases, namely, identify the 
problem, describe the objectives, design and develop the artifact, focus group 
discussion, and design revision. Data source in this study were the existing 
syllabi from five universities in Indonesia. The findings of the study showed 
that the ELT Methodology in the existing syllabi have not already covered the 
development phases for novice, experienced, and expert teachers in the 
EPG. Another result showed that the range of the descriptor in the existing 
syllabi was in the following category EPG plus-minus which was under the 
EPG. In addition, some courses in the syllabi are overlapping that means the 
learning outcomes in a particular course did not only cover one descriptor in 
the EPG, but they also cover another descriptor. Therefore, the designing 
ELT Methodology syllabus on the basis of EPG for undergraduate English 
education program is presented as the main answer of the study. Moreover, 
the standardization of the competences should also be based on 
development phases for novice, experienced, and expert teachers in the 
EPG.  
  
Keywords: EPG; ELT Methodology syllabus; Syllabus Design 
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CHAPTER I 
INTRODUCTION 
 
This chapter provides introduction of the study including background of the 
study, statement of research questions, purposes of the study, scope of 
the study and significance of the study. 
 
1.1 Background of the study 
Faculties of education have become the primary interest for 
Indonesian. The program objectives are educating students to be the next 
teachers who are called Pre-service teacher. Based on the data from 
Indonesian Ministry Of Research, Technology and Higher Education in 
2017, Indonesia has 429 universities consist of state and private 
universities that conduct education program. Especially faculty of 
education majoring in English education study program. Every year the 
amount of the graduates are increasing. The Pre-service teacher have to 
finish their bachelor in education program of a university. During the study, 
they are prepared to achieve pedagogical, social, personality and 
professional competence.  
The quality of education needs nowadays is higher. High quality in 
education is a crucial issue and teachers are the ones who maintain and 
raise standards of quality in education. It forces the education study 
program to fulfill the need of standardized curriculum in facing the global 
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market. It also challenge the teachers to complete their professional to 
face the level of international standard. 
The idea for specifying and describing teachers’ competences is not 
a new topic. According to Rossner (2013), “Teaching competences is one 
of the key factors in assuring the quality of education, including language 
education.” Teachers have to improve their knowledge and skills to 
enhance, improve, and explore their teaching practices (Selvi, 2010: 167). 
Moreover, stated on the regulation of National’s Education Minister 
Republic of Indonesia No 16 year 2007 on academic qualification 
standards and teacher competencies, the various competencies that must 
be owned by teachers include; pedagogic, personality, professional and 
social competence gained through professional education. These four 
competencies are combined in the teacher performance. Pedagogic skill 
competence is one of the competence that covers the ability of 
understanding the learners, designing and implementing the learning, 
evaluating the learning outcomes, and developing the learners to actualize 
the various potentials. 
One of the way to find out the students have already been in the 
right track to acquire English is investigating the existing syllabus program. 
The understanding of the learners’ objectives is the responsibility of the 
teachers. The teachers should prepare to design tasks and activities to be 
used in the class. The appropriate course syllabus is very important 
because the English language teaching and learning process is a complex 
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activity that needs a careful and responsible planning to achieve the 
objectives of the study. Hyland (2003) stated that as teachers, they have 
to develop a systematic plan of what needs to be learned, selected and 
sequenced the contents and tasks that will lead the learning outcomes. 
Moreover, Yalden (1987), the contains of the syllabus should covered 
what the learners are expected to understand at the end of the course, 
what is to be taught during the course, when is to be taught, how is to be 
taught, at what rate of the progress, and how it is to be evaluated. 
From that issue, identify the English syllabi will be useful. In the 
syllabus, there are phases of developing teachers’ competences which is 
start from pre-service teacher and novice teachers, teachers with 
considerable practice, and experienced language teachers. This phases 
should covers in the learning outcome of the subject.  Nugroho (2017), 
conducted the research entitles “European Profiling Grid (EPG)-Based 
Key Teaching Competences In The Curricula Of English Education Study 
Programs And Pre-service Teacher Training Programs,” found that the 
phases of the teachers’ development in the learning outcomes of every 
subjects in the syllabi of undergraduate English education study programs 
and pre-service teacher training program are not coverage at all. It means 
that the existing syllabi are not achieved the whole objectives that should 
be mastered by the students. 
Viewed from this issue, the researcher then think that identify the 
English syllabi will be best useful when some parts can fill the gaps which 
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have not been covered by the current English syllabi. Referring to key 
teaching competences as the resource, the aim of this competence is to 
support language teachers in their own professional development. The 
main pedagogic skills are covered in the key teaching competence, for 
instance; methodology: knowledge and skills, assessment, lesson and 
course planning and interaction management and monitoring. The main 
reason of using key teaching competence for English pre-service teacher 
in the educational program is because it has current phase of language 
teachers’ competence development which appropriate for the aims of 
language teachers. The development phases start from novice teacher, 
experience teacher and expert teacher.  
Nugroho (2017), the result of his research shows that competences 
in the existing syllabi have not met the standard competences of the EPG 
based key teaching competences. Key teaching competences is covered 
in the one of category of European Profiling Grid (EPG). In this study, the 
researcher has pointed methodology: knowledge and skills as one of the 
competence to become the object of the syllabus design. The problems 
are the descriptors are not covered at all subjects. 
Conduct a new syllabus design is useful to be designed the needs 
of language learning dictated. Therefore, the process of what is called as 
need analysis is required. The need analysis is an important role in 
English for developing teaching materials, choose appropriate method and 
set the goals to achieve the program. Moreover, Salehi (2010) by 
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conducting needs analysis, it expects teachers or education practitioners 
obtain valuable information about what students’ needs, wants and lacks. 
Choose the appropriate types of syllabus will be useful to meet the 
objective of the students’ need. The form of the syllabuses exposed in the 
study may vary according the kinds of syllabuses that may fit in. In this 
stage, the researcher began producing the syllabus that having 
determined the required supporting information from the designing stage. 
The number of the research on EPG is still limited. Another 
published research on EPG that was conducted in Turkey by Bergil and 
Sarıçoban in 2016. The research conducted on how to use EPG in 
assessment prospective EFL teachers' qualifications. The result of the 
research shows the significant effect in using EPG on prospective EFL 
teachers the grid is proposed to be used for teacher education 
assessment. 
To clear up necessity to facilitate learners of undergraduate English 
study program with a set of English methodology: knowledge and skills 
competence syllabus to improve the existing syllabi. These syllabus is 
required to meet the criteria outlined by the descriptors of EPG-based key 
teaching competences for Languages, particularly, methodology: 
knowledge and skills competence. 
However, there has not any published research of EPG in 
Indonesia, so that the researcher conduct the research on designing  
syllabus. The current study is expected to design European Profiling Grid 
(EPG)-Based ELT Methodology syllabus for undergraduate English study 
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programs. The study needs an analysis of the existing syllabi from 
universities of English education study programs that used in Indonesia 
then design the syllabus of EPG-based key teaching competences. This 
study is expected to fulfill the needs of international standardized syllabus 
based EPG. The study needs an analysis of the existing syllabi from 
universities of English education study programs that used in Indonesia 
then design the course planning of EPG-based ELT Methodology courses. 
This study is expected to fulfill the needs of international standardized 
course based EPG. 
 
1.2 Statement of research question 
The research questions in this study are organized as follows:  
How are the ELT Methodology syllabus on the basis of European 
Profiling Grid (EPG) for Undergraduate English Education Study 
Program? 
The main research question are divided into two sub questions: 
1. How are the European Profiling Grid (EPG)-based Key 
Teaching Competences presented in the existing ELT Methodology 
syllabi for Undergraduate English Education Study Program? 
2. How are the European Profiling Grid (EPG)-based Key 
Teaching Competences covered in the existing ELT methodology 
syllabi for Undergraduate English Education Study Program and in 
EPG share similarities and differences? 
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1.3 Purpose of the study 
Based on the research question presented above, the main 
purpose of the study is: 
To design European profiling Grid (EPG)-based ELT Methodology 
Syllabus for Undergraduate English Education Study Program. 
The sub purposes of the study are:  
1. To identify the European Profiling Grid (EPG)-Based Key 
Teaching Competences presented in the existing ELT 
Methodology syllabi for Undergraduate English Education Study 
Program. 
2. To analyze the European Profiling Grid (EPG)-Based Key 
Teaching Competences covered in the existing ELT 
Methodology syllabi for Undergraduate English Education Study 
Program and in EPG share similarities and differences. 
 
1.4 Scope of the study 
The study focused to design the European Profiling Grid (EPG)-
based ELT Methodology Syllabus for Undergraduate English Education 
Study Program on the basis of European Profiling Grid (EPG). This study 
used five syllabi from undergraduate English education study program and 
the descriptor of key teaching competences based European Profiling Grid 
(EPG) document. 
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1.5 Significance of the study 
Concerning the objective of this study mentioned above, this study  
hopefully can give some contributions as follows:  
a. In terms of theoretical value, the result of this research can be 
used as a basic for further research, especially for course designer who is 
interested in surveying the key teaching competences on methodology: 
knowledge and skills.  
b. In terms of practical value, this research is hoped to improve the 
implications and pedagogical recommendations that can be taken from 
this research. 
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CHAPTER II 
LITERATURE REVIEW 
 
This second chapter provides related studies and theories that support the 
investigation and analyses of this study. In order to answer the research 
questions, this literature review provides construction of ideas that 
underlies the English Language Teaching Methodology,  
 
2.1 English Language Teaching Methodology 
Method is a set of specifications of how the teacher should teach 
and how the learner should learn derived from a particular theory of 
language and a theory of language learning. According to Asher and 
James (1982), Methods are the combination of techniques that are used 
and plasticized by the teachers in the classrooms in order to teach their 
students and approaches are the philosophies of teachers about language 
teaching that can be applied in the classrooms by using different 
techniques of language teaching. For example, if a teacher has an 
approach that language is the communication and learning a language is 
in fact learning the meanings, functions and uses of language. So the 
techniques will be based on the communicative language teaching and 
task based methods. 
According to Freeman (2000), Methods which are taught to the 
teachers make a base and give them thinking about the applicable 
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techniques and principles according to the situation where they stand. 
They are clear about their attraction towards certain methods and also 
think that why have they repelled certain method. The knowledge of 
method is very necessary because their knowledge is base of teaching. 
Kinds of methods which common appear, for instance, grammar 
translation method. Grammar translation method is a kind of traditional 
way of teaching Latin and Greek. In the 19th century used to teach 
French, German and English. It was the most popular and widely used 
method for language teaching between the ages of 1840 to 1940. Typical 
lesson consisted of a) presentation of grammatical rule, b) specially written 
text that demonstrated the rule, c) list of new words, d) translation 
exercises, e) grammar exercises. 
Communicative language teaching method emphasizes the 
importance language function rather than focuses on grammar and 
vocabulary. The main principle of CLT is to train students to use language 
forms appropriately in variety of contexts for a variety of purposes 
(Hammer, 2001). 
A direct method posited by Charles Berlitz, ―Second language 
learning is similar to first language learning.‖ The method emphasis on oral 
interaction, spontaneous use of language, no translation, little if any 
analysis of grammatical rules and structures. The role of the teacher is to 
develop good language habits in this method. 
11 
 
Task based learning method was popularized by Prabhu who 
working in schools of South India, TBL is fostered through performing a 
series of activities as steps towards successful task realization. The focus 
is on language use for authentic, real-world needs. 
All methods include prescriptions for the teacher and the learners. 
For the teacher, methods prescribe what materials and activities should be 
used, how they should be used and what the role of the teacher should be. 
For learners, methods prescribe what approach to learning the learner 
should take and what roles the learner should adopt in the classroom. 
Nunan (1995: 2) pointed out that methodology can be defined as 
the study of the practices and procedures used in teaching, and the 
principles and beliefs that underlie them; 1) Study of the nature of 
language skills, such as listening, speaking, reading, writing, and 
procedures for teaching them, 2) Study of the preparation of lesson plans, 
materials, and textbooks for teaching language skills, 3) The evaluation 
and comparison of language teaching methods, such as the silent way, 
direct approach and audio lingual method.  
Methodology defines as a set of methods based on the same rules 
and having common aim. For example, to encourage students to use the 
language, involve the students in the lesson or explain the language to the 
students who have to listen attentively. (Boumova: 2008).  
Methodology includes a study of the nature of language skills for 
example; reading, writing, speaking, listening and procedures for teaching 
12 
 
them. Then, methodology also includes knowledge studies of the 
preparation of lesson plans, materials, and textbooks for teaching 
language skills. Furthermore, methodology also includes the evaluation, 
and comparison of language teaching methods and such practices, 
procedures, principles and beliefs themselves. Other definition comes from 
European Portfolio for student teachers of language; methodology is the 
implementation of learning objectives through teaching procedures. It is 
based on principles deriving of language description language learning 
and language use (Newby, Allan, Briffenner, Jones, Komorrowska and 
Soshikyan, 2007). 
In universities, particularly in English education study program, ELT 
methodology is a course that always shown. It seems that the material is 
important for the students to understand. In many ways, ELT methodology 
has different name. In some universities, the name could be Teaching 
English as Foreign Language (TEFL), Teaching English for Young Learner 
(TEYL), Curriculum and Material Development (CMD), Microteaching, and 
Lesson Planning. The methodology in English language teaching can 
improve the process of teaching in order to make the learning process 
successful. Tamura (2006: 169) explained that teaching itself involves a 
continuous analysis of one‘s own work, the experiences of other teachers, 
and the search for new means to improve teaching. 
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2.2 Pedagogy Competences 
Loughran (2010) asserts that pedagogy is the ―relationship between 
teaching and learning.‖ Based on Voss, Kunter and Baumert (2011) and 
König et al. (2011), pedagogical components are knowledge of classroom 
management: maximising the quantity of instructional time, handling 
classroom events, teaching at a steady pace, maintaining clear direction in 
lessons; Knowledge of teaching methods: having a command of various 
teaching methods, knowing when and how to apply each method;  
Knowledge of classroom assessment: knowledge of different forms and 
purposes of formative and summative assessments, knowledge of how 
different frames of reference (e.g., social, individual, criterion-based) 
impact students‘ motivation;  Structure: structuring of learning objectives 
and the lesson process, lesson planning and evaluation; Adaptivity: 
dealing with heterogeneous learning groups in the classroom 
As described before that methodology includes a study of the 
nature of language skills for example; reading, writing, speaking, listening 
and procedures for teaching them and includes knowledge studies of the 
preparation of lesson plans, materials, and textbooks for teaching 
language skills. It is parallel with Key Teaching Competences in  the 
category of EPG which covered the pedagogy skill in teaching and 
learning language. There are four sub categories of Key Teaching 
Competences, 1) teachers‘ knowledge and skills in methodology, 2) 
assessment, 3) lesson and course planning, and 4) interaction 
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management and monitoring. The main discuss in this research is the 
knowledge and skill competence in methodology in the perspective of 
EPG. 
 
2.2.1 The European Profiling Grid (EPG) 
The EPG is a project result of validating and developing European 
Association for Quality Language Services (EAQUALS) by Brian North that 
also develop Common European Framework Reference and Galya 
Mateva, a distinguished Bulgarian teacher trainer. They stated that, the 
European Profiling Grid (EPG) is an innovative instrument, the main 
purpose of which is to provide language teachers, teacher-trainers and 
managers with a reliable means of outlining current competences and 
enhancing professionalism in language education. When EAQUALS 
Profiling Grid for teacher was developed, two other frameworks of 
language teaching competences were also developed. The first is the 
European Portfolio for Student Teachers of Languages (EPOSTL) by 
Newby et al in 2006, and the second is European Profile for Language 
Teacher Education by Kelly and Grenfell in 2005. However both of the 
frameworks were created with trainees, not experienced teachers. 
Based on Mateva, Vitanova, & Tashevska (2013, cited in Bergil and 
Saricoban, 2016) the EPG is a tool, which contains a series of descriptors 
of the can-do type, and the aim is to outlining the multifaceted activity of 
language teachers. There are four categories of EPG, training and 
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qualifications, key teaching competences, enabling competences and 
professionalism. Key Teaching Competence is the second main 
competence of EPG. It covers four sub-categories of competence, these 
are 1) Methodology: knowledge and skills, 2) Assessment, 3) Lesson and 
course planning, and 4) Interaction management and monitoring. There 
are three set of phases in EPG: 1.1 and 1.2 for novice teachers; 2.1 and 
2.2 for experienced teachers; and the last, and the highest phase of EPG 
3.1 and 3.2 for the expert or professional teachers.. Each sub-
competences has some items or descriptors. Methodology: knowledge 
and skills has 17 descriptors.  
 
2.2.2 Methodology: Knowledge and Skills 
The first sub category of the EPG-based Key Teaching 
Competences is methodology: knowledge and skills. This sub category 
has 17 descriptors of all with the following elaboration. 
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Table 2.1 Can-do descriptors of Key Teaching Competences 
Key Teaching Competences 
Sub Development Development Development Development Development Development 
Competence Phase Phase Phase Phase Phase Phsae 
 1.1 1.2 2.1 2.2 3.1 3.2 
Methodology:  is learning  has basic  is familiar with  is well  can provide  has a detailed 
about different understanding language acquainted with theoretical knowledge of 
Knowledge 
language of different learning Language justification for theories of 
and Skills 
theories and language theories and Learning the teaching language teaching 
 
methods learning methods theories and approach being and shares it with 
 
 when theories and  is familiar with methods, used and for a colleagues 
 
observing methods techniques and learning styles very wide range  can follow up 
 
more  can select new materials for and learning of techniques observation of 
 
experienced techniques and two or more Strategies and materials colleagues with 
 
teachers, can materials, with levels  can identify the  can use a very practical, 
 
understand advice from  can evaluate Theoretical wide range of methodologically 
 
why they have colleagues from a practical Principles teaching sound feedback to 
 
chosen the  can identify perspective the behind teaching techniques, develop their 
 
techniques techniques and suitability of techniques and activities and range of teaching 
 
and materials materials for techniques and Materials materials techniques 
 
they are using different materials for  can use   can select and 
 
 teaching and different appropriately a  create appropriate 
 
 learning teaching variety of  tasks and 
 
 contexts contexts Teaching  materials for any 
 
   can take into techniques and  level for use by 
 
  account the Activities  colleagues 
 
  needs of    
 
  particular    
 
  groups when    
 
  choosing which    
 
  methods and    
 
  techniques to    
 
  use    
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The first development phase (1.1) for novice teachers has 2 
descriptors. The first descriptor reads ‗is learning about different language 
theories and methods‘ and the second one reads ‗when observing more 
experienced teachers, can understand why they have chosen the 
techniques and materials they are using‘. 
The second development phase (1.2) for novice teachers has 3 
descriptors. The first descriptor reads ‗has basic understanding of different 
language learning theories and methods‘. The second descriptor is ‗can 
select new techniques and materials, with advice from colleagues‘ while 
the third one reads ‗can identify techniques and materials for different 
teaching and learning contexts‘.  
The third development phase (2.1) for experienced teachers has 4 
can-do descriptors. The first descriptor reads ‗is familiar with language 
learning theories and methods‘. The second one reads ‗is familiar with 
techniques and materials for two or more levels‘. The third and the fourth 
descriptors respectively. read ‗can evaluate from a practical perspective 
the suitability of techniques and materials for different teaching contexts‘ 
and ‗can take into account the needs of particular groups when choosing 
which methods and techniques to use‘.  
The fourth development phase (2.2) for experienced teachers 
consists of 3 descriptors. The first descriptor reads ‗is well acquainted with 
language learning theories and methods, learning styles and learning 
strategies‘ while the second descriptor is ‗can identify the theoretical 
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principles behind teaching techniques and materials‘. The final descriptor 
in this development phase reads ‗can use appropriately a variety of 
teaching techniques and activities‘.  
The next development phase (3.1) for expert teachers consists of 2 
descriptors. The first descriptor is ‗can provide theoretical justification for 
the teaching approach being used and for a very wide range of techniques 
and materials‘. The second one of this development phase reads ‗can use 
a very wide range of teaching techniques, activities and materials‘. 
The final development phase of the methodology sub category (3.2) 
for expert teachers consists of 3 descriptors. The descriptors are ‗has a 
detailed knowledge of theories of language teaching and shares it with 
colleagues‘, ‗can follow up observation of colleagues with practical, 
methodologically sound feedback to develop their range of teaching 
techniques‘, and ‗can select and create appropriate tasks and materials for 
any level for use by colleagues‘.  
According to Rossner (2017: 136), the methodology, sub category 
of the EPG-based Key Teaching Competences, the descriptors in the sub 
category of methodology include knowledge and understanding of 
teaching methods, and skills required to choose and use these teaching 
methods appropriately. The descriptors expected that it is important for the 
teachers to know and understand about methodology, and the ability to 
recognize and use methodology appropriately for various teaching 
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purposes. The descriptors has similar description with learning outcome 
which is a part of the syllabus of teaching and learning process. 
 
2.3 Concept of Syllabus 
There are some definitions which are describes the term of 
syllabus. Richards (2001) defines a syllabus as a specification of the 
content of a course of instruction and lists what will be taught and tested. It 
means that the main elements such as material and assessment for the 
teaching learning process are included in the syllabus. Furthermore, Porter 
(2000) cited a number of definitions of a syllabus as: 1) Subpart of 
curriculum which is concerned with a specification of what units will be 
taught, 2) The selection of language items that are to be used within a 
course or method, and 3) Specifications of the content of language 
teaching which have been submitted to some degree of structuring or 
ordering with aim of making teaching and learning a more effective 
process. It means that syllabuses are made to provide the material that the 
learners‘ should be achieved. This statement is supported also by Brown 
and Nunan. Brown (1995) claiming that a syllabus should provide a focus 
for what should be studied along with a rationale for how that content 
should be selected and ordered, while  Nunan (1988) stated that a 
syllabus is a statement of content which is used as the basis for planning 
courses of various kinds, and that the task of the syllabus designer is to 
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select and grade this content. Both are mentioning the similar concept 
which concerns on the ―content‖ in the concept. 
It acts as a guide for teacher and learners by providing goals to be 
attained (Ambawani, 2014). Goal or learning outcomes are statements that 
describe significant and essential learning that learners have achieved, 
and can reliably demonstrate at the end of a course or program. Spady, 
(1994) , an educational researcher who spearheaded the development of 
outcomes based education, suggests that the ability demonstrate learning 
is the key point. . In other words, learning outcomes identify what the 
learner will know and be able to do by the end of a course or program. 
There might be various learning outcomes in course outline from 
universities which reflect the students‘ expected level of learning at a 
certain grade level. Because learning outcomes focus on the end result of 
learning, regardless of how or where that learning occurred, their 
development serves to offer the potential for increased access to learning 
opportunities through prior learning assessment. In university learning 
outcomes may express, Vocational Skill, Generic Skills or General 
Education. Learning outcomes refer to observable and measurable 
knowledge, skills and attitudes. 
Writing Learning Outcomes for Course Planning and Syllabus 
Preparation. The syllabus is a planning tool. Writing it guides the 
instructor‘s development of the course. The syllabus is a guide. 
Understanding it guides students‘ engagement with the course it defines. 
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The syllabus is a reference. Reading it informs colleagues, administrators, 
and accreditation agencies. 
To work for all its users, the syllabus should communicate in a 
clear and detailed manner the course‘s content, teaching approaches, 
requirements, expectations, and schedules—no mean feat, one requiring 
method. Developing a syllabus methodically also improves the likelihood 
of finishing with clearly defined course goals and student Learning 
Outcomes, as well as coherent and appropriate assessment measures. 
This page outlines part of a workable method. 
In the process of planning a course and drafting its syllabus, the 
instructor must decide which topics to cover and, for each topic, the 
expected level of learning that students will demonstrate. The instructor 
decides the topics in which students should demonstrate higher levels of 
thinking, and the instructor accordingly plans assessment measures 
focused on those topics. The end is a pairing of measurable learning 
outcomes, and assessments aimed at them—assessments that are 
attuned to the relative importance of the different topics taught by the 
instructor. 
As a teachers, we should act not only as a deliver material but also 
become a facilitator for the students. The teachers must support their 
learners to get the maximum learning process to achieve the aims of the 
study. That is why the teachers must have the capability include 
pedagogical knowledge. According to Shulman (1987: 8), in order to 
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achieve effective teaching, teachers need to combine the subject and 
pedagogy so that they demonstrate ―an understanding of how particular 
topics, problems, or issues are organized, represented, and adapted to 
diverse interests and abilities of learners, and presented for instruction.‖ It 
means that teacher should transform the learning material into kinds of 
example, imaginary thing, illustrations, so that the learners can get the 
point of the material easily to understand. Moreover, the teachers should 
develop a systematic plan for what are they going to be taught for gaining 
the learning objectives. Choose the material of the course before make a 
syllabus of the course. Guiding by the existing syllabus will help to design 
the teaching learning process manageable and more effective in way. 
Therefore it can be said that being aware of the kinds of syllabus is 
necessary (Ting, 2010). This necessity leads syllabus or course designers 
to select kinds of syllabus which meet the needs of the learners. 
 
2.4 Types of Syllabus 
The study of designing syllabus, the researcher should choose a 
type a syllabus that suitable for their students. The appropriate types of 
syllabus that has chosen will result a careful consideration the objectives 
of the course. There are common types of syllabus from Richards (2001), 
those are 1) Structural or formal syllabus which is usually organized along 
grammatical and phonological from easy to difficult or frequent to less 
frequent items; 2) Lexical syllabus which is organized vocabulary and 
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lexis; 3) Notional/Functional syllabus which is the content of the language 
teaching is a number of the functions that are performed on using the 
language or the notions that language is utilized to express; 4) Situational 
syllabus which is organized around the language needed for different 
situations (such as at school or an environment) by the likelihood students 
will encounter them; 5) Topical or Content-based syllabus which is 
organized the themes, topics, and other units of the content; 6) 
Competency-based syllabus which is based on specification of the 
competencies of the learners to master in relation to specific situation and 
activity; 7) Skill-based syllabus which content is collection of specific ability 
that takes part in using language, (such as listening for main ideas, 
scanning a reading passage for specific information) serve as the basis for 
organization sequenced by some sense of chronology or usefulness for 
each skill; 8) Task-based syllabus which is organized around tasks that 
students will complete the target language; 9) text-based syllabus which is 
built around text and sample of extended discourse; 10) Integrated 
syllabus which are the syllabus or content types usually combined more or 
less integrated ways. 
There are also common types of syllabus from Porters (2000), 
those are 1) Structural which is designed based on grammatical features / 
contents, with the root in the analysis of classical languages, representing 
a view of language as a formal collection of subsystems of phonology, 
morphology, syntax and lexis; 2) Functional or Notional syllabus which is 
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designed based on functional communication; 3) Content-based syllabus 
which is designed based on language as the academic and technical 
worlds divides it up into subjects and topics. ESP is one of the example of 
it; 4) Process syllabus which is organized designed after identifying 
learners‘ needs; 5) Task-based syllabus which is designed featuring 
problem solving task. Materials developed are a series of problems, 
requiring the use of English, which have to be solved; reading maps, 
interpreting timetables, etc; 6) Mixed or layered syllabus which is designed 
in corporately with some elements of structural, notional/functional and 
maybe some other element beyond. 
There are components that must contains in the syllabus. According 
to Davis (2009), the components are 1) Basic Information, 2) Course 
Description, 3) Learning Outcomes, 4) Materials, 5) Requirements such as 
exams, quizzes, and assignments, 6) Policies such as grading procedures, 
attendance, and participations, 7) Schedule such as tentative calendar of 
topics and readings, exam dates, and last date to drop date, 8) Resources 
such as tips for success, glossaries, and academic support services, 9) 
Statements on accommodation, 10) Evaluation of students performance, 
11) Rights, 12) Safety and Emergency Preparedness, and 13) Disclaimer.  
According to Tom Hutchinson and Alan Waters (1987), the main 
component of syllabus are the objectives, the materials, the methodology 
or method, and the evaluation. They are connected to each component, 
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especially relationship between methodology or method with the course 
material, as well as with the assessment. 
Mulyasa (2003) also mentioned the components of syllabus, that 
are standard competence, basic competence, indicators, materials, 
learning experience or activities, time allocation, assessment and source 
or media. The breakdown of standard competence comes from the 
standard of students‘ minimum competence that they required after joining 
a learning process. It is also used to elaborate the basic competence into 
appropriate students‘ learning experience. Indicators refer to some specific 
aspects of basic competence that show the target achievement of a 
certain competence through assessment. Learning experience show the 
teachers and the students‘ activities to achieve the basic competences. 
Assessment refers to activities in analyzing and interpreting students‘ 
learning progress. Source and media are facilitating the learning process. 
The following are some types of language teaching syllabus that will 
be distinctively discussed (Lingualinks Library, 1999). A grammar or 
structural syllabus. The content of the language teaching is a collection of 
the forms and structures of the language being taught. The steps are, 1) 
decide on a set of forms and structures that the students have to learn and 
arrange them in increasing complexity, meaning from simple to complex 
forms and discourses, 2) decide a set of vocabulary to be learned together 
with forms and structures, 3) sequence the vocabulary, considering that 
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concrete nouns and more common forms should be taught, 4) fit the 
vocabulary, forms and the structures together into a set of learning tasks. 
The benefit of a grammar syllabus is that students move from 
simpler to more complex structures and they may learn the structures 
more easily. Even though the materials seem to consider grammar-based 
arrangement, activities in the book enforce students to learn English 
through guided conversations. The disadvantage of this syllabus is that 
students are often preoccupied with grammar when they are learning 
communicative activities, which may block natural communicative process. 
This syllabus may be more useful in a context in which the students do not 
have immediately communication needs. 
A notional or functional syllabus. The content of the language 
teaching is a collection of the functions or the notions that are performed 
when the language is used. The steps are, 1) make a list of 
communication functions of the language that students expect to master, 
2) make a list of the semantic notions (meanings) based on the culture the 
speakers of the language, 3) group the functions and the notions together 
into learning tasks. 
The benefit of a notional/functional syllabus is that students learn 
how to use the target language to express their own ideas, notions and 
purposes. The disadvantage of this syllabus is that different kinds of 
structures are often used to express the same functions so that it is difficult 
to arrange the structure of the target language from simpler to more 
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complex forms. This syllabus may trigger language learners to use the 
target language to express their own emotions, ideas or purposes. 
A situational (topical) syllabus. The content of the language 
teaching is a collection of imaginary situations where the language is 
used. The steps are, 1) make a list of communications situations that 
students may face, 2) make a list of topics, grammatical forms and 
vocabulary and sequence them, 3) group the topics, forms and structures 
and fit them with communication situations. 
The benefit of a situational syllabus is that students learn how to 
use the target language in an authentic communication. The advantage of 
this syllabus is that when unexpectable situations happen in 
communication language learners are not accustomed to communicate in 
the language spontaneously. This syllabus is good for language learners 
who are preparing to go to a country where the language is being learned. 
This situational teaching has the goal of teaching specific language 
content that occurs in situation.  
A skill-based syllabus. The content of the language teaching is a 
collection of specific skills in using the target language. Examples of skills 
in using the target language may include reading for the main idea, writing 
good paragraphs, and listening for the main idea. The steps are, 1) make 
a list of language skills that students need to acquire, 2) make a list of 
topics, grammatical forms and vocabulary and sequences them, 3) group 
the topics, forms and structures and fit them with the language skills. 
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The benefit of a skill-based syllabus is that students can specify 
their learning to reach their communicative competence, such as using 
telephone, booking a hotel, and others. The disadvantage of this syllabus 
is that it is harder to sequence the materials. This syllabus is good for 
those who want to learn specific language skills, such as the writing skill 
as the example above. 
A task-based syllabus. The content of the language teaching 
includes a series of purposeful tasks that language learners need to 
perform; tasks are defined as activities that are needed when using the 
target language. Examples of a task-based syllabus may include applying 
for a job, ordering food via the telephone and getting housing information 
over the telephone. This syllabus is similar to a situational syllabus but it 
focuses on more general linguistic competence that is less culturally 
loaded. The steps are, 1) make a list of abilities or tasks that students 
need to acquire, 2) make a list of topics, grammatical forms and 
vocabulary and sequences them, 3) group the topics, forms and structures 
and fit them with the tasks. 
The benefit of a task-based syllabus is that students learn to carry 
out activities using the target language. Language teaching through task-
based syllabus occurs only as the need arises during the performance of a 
given task. The disadvantage is that students often learn to perform tasks 
and language learning is less emphasized.    
29 
 
A content-based syllabus. A content-based syllabus in language 
teaching is actually not a language syllabus. The primary purpose of 
instruction is to teach subject matter of the content course or information 
using the target language. The subject is primary and language learning 
occurs automatically while language learners are studying the subject. An 
example of a content-based syllabus is a science class that is taught in the 
target language. The steps are, 1) make a list of topics from the content 
(subject), 2) make a list of topics, grammatical forms and vocabulary and 
sequences them, 3) group the forms and structures and fit them with the 
topics. 
The benefit of a content-based syllabus is that students feel 
satisfied with the purpose of learning the target language, namely 
acquiring information. The feeling of satisfaction will promote their 
learning. The disadvantage of this syllabus is that the content of instruction 
is not organized around the language teaching so that there is almost no 
teaching of the target language even though the students will 
automatically learn the language. This syllabus is often used in the 
immersion program, which has been addressed earlier.  
The types of syllabus mentioned above are not the only types of 
syllabus that are commonly known in the context of communicative 
teaching. There are some other types that are not very popular, such as 
interactional syllabus and learner-centered syllabus (Richards and 
Rodgers, 2001: 164).  In having which type of syllabus would work 
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optimally in providing students with learning activities to gain 
communicative competence, we must take into consideration all factors 
that might affect the practicality and teach ability of a particular syllabus. 
By experiencing each type of syllabus, we may finally choose one or two 
types of syllabus that are appropriate in our teaching settings, or combine 
the types of syllabus according to local conditions and needs. 
What have been outlined by Richards seems to be more elaborated 
and varied than Porters. Over viewing from what it is revealed, therefore, 
there should be in depth consideration in designing. Course or curriculum 
as well as syllabus designers should take some principles and procedural 
phase into account to designing syllabuses. Syllabus design was 
essentially concerned with the selection and grading of content (Nunan, 
1988). 
 
2.5 Syllabus Design 
Syllabus design can be defined as selection and organization of 
instructional content including suggested strategy for presenting content 
and evaluation (Brown, 1995). Nunan (1988) stated also that syllabus 
design was essentially concerned with the selection and grading of 
content. Because of this, design the syllabus become the one of step to 
develop the curriculum. 
Those are steps to design the syllabus. Burns and Joyce (1997) 
have defined steps of designing syllabus as cited by Richards (2001). The 
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steps include: identifying the overall context, developing an aim, noting the 
event sequence within the context, listing the texts arising from the 
sequence, outlining the socio cultural knowledge students need, recording 
or gathering samples of texts, and developing units of work related to the 
texts and developing learning objectives to be achieved. 
Krarzia (2006) outlined another version of the steps in syllabus 
design, include; (1) the consideration of needs analysis, (2) content 
selection and specification, and (3) activities and exercise types. Referring 
to need analysis, language learning or teaching is governed by a set of 
objectives and needs. Because of the higher needs‘ of education, learning 
English as foreign language has led syllabus designers to determine some 
criteria for the selection of the functions to be taught. 
In designing a syllabus, there are some elements that should be 
covered. Identifying students‘ needs is the first step in designing a syllabus 
(Dudley-Evans & John, 1998; Hutchinson & Waters, 187; Jiajing, 2007; 
Nunan, 1988; Richards, 2001; Robinson, 1992). 
 
2.6 Undergraduate of English Language Education Study Program in 
Indonesia 
The undergraduate of language education study program is a 
program that educated college students to be a next teacher, curriculum 
developer, editor and translator in the field of language, especially in 
English. They study a bachelor degree for about 4 years. They must 
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acquire the pedagogy skills competence which kind of the contents are 
include in the key teaching competences based EPG. It includes the 
knowledge and skills, such as listening, reading, speaking and writing. 
The bachelor of English education has to achieve the learning 
outcomes in the universities. They should have knowledge and skills to 
communicate in text or oral in the field of English language, should have 
knowledge of learning theories, teaching methodology, assessment and 
evaluation in English Language Education, should have knowledge and 
skills in conducting research of English language education, should have 
an intellectual integrity, polite, independent, tolerant, have responsibilities 
and able to work in team, should apply ethics in communicating and able 
to interact with academic environment and should design, do, and report 
the research of English as general. 
As stated in the National higher education standard (Standar 
Nasional Pendidikan Tinggi (SN Dikti) of 2014, every study program must 
implement the target of learning achievement as form of program 
accountability. For that purpose, the Directorate General of Higher 
Education based on Minister of Education Regulation no. 73 of 2013 meet 
to compile Panduan Capaian Pembelajaran (CP) Graduate study program. 
The benefits of CP in addition to direct the program manager to achieve 
the target quality of graduates, it also provides information to the public 
about the quality statement of graduate of the higher study program.  
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The Legal basis of CP is stated in Presidential Regulation No. 8 of 
2012 on the framework Indonesian national Qualification (KKNI) is a 
skeleton of competence qualification. This CP of study program graduate 
is a formulation of learning objectives that have to be achieved and have 
to be owned by all graduates in Indonesia. 
 
2.7 The Method of Designing Syllabus 
This study used qualitative research based Design and 
Development Research (DDR) as the research design to answer the 
research questions. Cresswell (2009: 167) stated that qualitative research 
is a form of interpretive inquiry in which researchers make an interpretation 
of what they see, hear and understand. Creswell (2009: 164) also 
explained that in qualitative research, researchers become a key 
instrument because qualitative researchers collect data themselves 
through examining documents, observing behavior, or interviewing 
participants.  
Some experts explains kinds of procedure to conduct DDR 
research in some developments. According to Seels and Richey:1994, 
p.127) DDR is study of designing, developing and evaluating instructional 
program, process and product that must meet the criteria of consistency 
and effectiveness. It comes systematically. However, Richey and Klein 
(2005), DDR as another term has a function of either creating 
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generalizable conclusions or statements of law, or producing context-
specific knowledge that serves a problem solving function. 
Wademan (2005, cited in Purwanti, 2017) suggested the 
procedures of the design as: 1) problem identification, 2) identification of 
tentative products and design principles, 3) tentative products and 
theories, 4) prototyping and assessment of preliminary products and 
theories, and 5) problem resolution and advancing theory. 
Other procedures design by Wademan (2005). He suggested the 
steps of research design are (1) construct the conceptual framework, (2) 
identification of tentative product and design principles,(3) tentative 
products and theories, (4) prototyping and assessment of preliminary 
products and theories and (5) Problem resolution and advancing theory. 
Ellis and Levy (2010) mentioned five major significant procedure in 
DDR research (1) construct the conceptual framework (2) develop the 
system architecture (3) analyze and design the system (4) build a 
prototype (5) test and evaluate the prototype. 
Nunamaker et al. (1991) and Hevner et al. (2004) in Ellis and Levy 
(2010) developed the model of conducting DDR into 6 phases including: 1) 
identify the problem motivating the research; 2) describe the objectives; 3) 
design and develop the artifact; 4) subject the artifact to testing; 5) 
evaluate the results of testing; and 6) communicate those results. 
35 
 
This study proposed the procedure of DDR by Nunamaker et al. 
(1991) and Hevner et al. (2004) cited in Ellis and Levy (2010) to conduct 
the research. 
The original phases can be seen in this following figure: 
 
Figure 2.1 DDR steps by Nunamaker et al. (1991) and Hevner et al. 
(2004) cited in Ellis and Levy (2010) 
The explanation of every steps will be discuss in this following part: 
1. Identify the Problem 
Nunamaker, et al (1991, cited in Ellis & Levy, 2009) stated that 
identify the problem is important step to start research in general and 
design and development studies in specific. But it must be underlined that 
not all problems are research-worthy and not all research-worthy and 
appropriate for design and development research methods (Ellis & Levy, 
2008). The unresollved condition in one spesific domain might be the 
reason to conduct the design and development research in order to create 
a tool, model, or product which available to resolved the problem.The lack 
of a product or tool that could drive people to design and development 
research (Richey & Klein, 2007). 
Identify 
the 
problems 
(a) 
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objectives 
(b) 
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and 
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result (f) 
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2. Describe the Objectives  
The second step is describe the objectives. The research questions 
must be related to the problem and the objectives should be covered in 
the research question that underlie the study. The research questions 
establish the framing for the study (Richey & Klein, 2007). The framing for 
design and development research is focused on the design, development, 
testing, and evaluation of an artifact (Peffers et al., 2007). 
3. Design and Develop the Artifact 
The third step is design and develop the artifact. There are three 
important processes that should be included in this phase. As stated by 
Hasan (2003; Nunamaker et al., 1991, cited in Ellis & Levy, 2009), in 
general, the process usually taken by researcher are building a conceptual 
framework, followed by designing the system architecture, and ending with 
building a prototype for testing and evaluation. 
4. Test the Artifact 
The fourth step is test the artifact. It is necessary for researcher to 
make sure that the artifact developed meets the functionalities and 
requirements. Another critical part of the test is the validity of the artifact 
have to ensure that the product he or she has developed is applicable and 
in the line with proposed context.  
5. Evaluate Testing Result 
The fifth step is evaluate testing result. Some of the common 
method are used methods to evaluate artifacts of design and development 
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research activities are  direct observations from pilot studies (Hasan, 
2003) and indirect indicators from surveys, questionnaires, interviews, and 
other observations (Richey & Klein, 2007). 
6. Communicating the Testing Result 
The last step is communicating the testing result. Communicate 
clear and complete results and conclusions of research is very important 
because the result of the study could give contribution to the body of 
knowledge. The results need to be documented and disseminated 
properly.  
The results and conclusions are closely related to the research 
questions that drive the research. The results are, the answers and 
supporting evidence of research questions. The conclusions form the 
connection between those answers and the problem driving the research 
and constitute the contribution of the study to the body of knowledge.  
There are a number of different types of conclusions that can be drawn 
from DDR. The types will depend on both the research questions driving 
the study and the type of product  tool, model, or instantiation – being 
developed (Richey & Klein, 2007). 
 
2.8 Theoretical Framework 
This subchapter is dedicated to represent the researcher‘s synthesis 
of study on how to explain the flow of the study. The literature review of 
this study is focusing on the designing syllabus on the basis of European 
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Profiling Grid key teaching competence. Teachers of syllabus makers 
should take into account some important points. They are the goals of the 
syllabus, the need analysis of the syllabus, and the construction of the 
syllabus. This study is going to design the syllabus which adopt the 
standardized language teacher competence on the basis of European 
Profiling Grid.  
In this study, the European Profiling Grid deserves as the standard to 
develop the syllabus. The EPG is an instrument to describe the 
fundamental competences of language teachers and presents them in 
tabular form spanning six phases of development (Rossner, 2017:97). The 
final result of this study is not the EPG syllabus. Rather, the EPG is going 
to be adopted and adjusted with the educational situation in Indonesia. 
Therefore, the final result is the assessment specifications on the basis of 
the European Profiling Grid.  
The figure 2.2 below is describing the conceptual framework of the 
study. The designing syllabus  on the basis of EPG work in the belief that 
the EPG can be adjusted to the educational situation in Indonesia. 
Therefore, the first step in the study is conducting a need analysis. The 
need analysis use five existing syllabi and the EPG document as the data 
source. Then, the data is analyzed to find similarities and differences of 
the existing syllabi with the EPG document. The final result is classified 
into EPG minus, EPG, EPG plus, and EPG plus minus. 
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Figure 2.2 The Conceptual Framework of Designing Syllabus on the Basis 
of the EPG. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
EPG EXISTING CURRICULA 
EPG – 
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EPG +- 
Phase 1.1 
Phase 1.2 
Phase 2.1 
Phase 2.2 
Phase 3.1 
Phase 3.2 
University A 
University B 
University C 
University D 
University E 
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The classification of the final result has a benefit in simplifying the findings. 
The EPG minus means that the exiting syllabi do not cover significantly the 
EPG descriptors. The EPG means that the existing syllabi share 
similarities with the EPG descriptors adequately. The EPG plus is the 
contradiction of the EPG minus. It means that the learning outcomes of the 
existing syllabi overlap the EPG descriptors. Meanwhile, the EPG plus 
minus means that some descriptors of EPG development phase are 
overlapped by the existing syllabi and some others are not. The design of 
syllabus in this study used the contain of syllabus by theory from Davis 
(2009) with some adaptations. The original content are, Basic Information, 
Course Description, Materials, Requirements (exams, quizzes and 
assignments), Schedule (tentative calendar of topics and readings, exam 
dates and last date to drop date), Resources (tips for success, glossaries 
and academic support services), Statements on accommodation, 
Evaluation of students performance, Rights, Safety and Emergency 
Preparedness, and Disclaimer. The adaptation of syllabus design will be 
performed as the following description. 1) Basic  information includes 
name of the course, semester / credit, number of meeting and the 
coverage level based on development phases of EPG, 2) Course 
description contains of basic competences taken from the descriptors of 
EPG, 3) Session (per week), 3) Learning Outcomes taken from the 
descriptors of EPG in every development phase, 4) Materials contains the 
appropriate material which is related with the learning outcome, 5) 
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Assessment is adapted from the original contains of syllabus that is 
requirements, 6) Sources contains the  glossaries and academic support 
services. 
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CHAPTER III 
METHODOLOGY 
 This chapter presents the methodology that will be used in 
conducting this study. Details on the methodology of this study are 
purposes, method and design, data, data sources and instruments, 
data collecting procedures, and data analysis procedures. 
 
3.1 Purposes 
As described in the chapter I, the main purpose of the study is to 
design European Profiling Grid (EPG)-based ELT methodology syllabus 
for undergraduate English education study program. The purposes are 
also to identify the EPG-based key teaching competences presented in 
the existing ELT methodology syllabi of undergraduate English education 
study programs and to analyze the EPG-based key teaching competences 
in the existing ELT methodology syllabi of undergraduate English study 
programs and in EPG share similarities and differences. 
 
3.2  Method and Design 
 From six steps made by Nunamakers, et al. the researcher only 
conducted the five steps, including some modification in the steps. 
According to Akker et al. (1999), in conducting DDR, reasearchers are 
allowed to make “interventions” as needed, such as reducing unnecessary 
steps and modify them according to the primary aim of the research. 
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Therefore, after reviewing various stages in DDR proposing by several 
experts, the researcher decided to modify the research procedure into five 
phases. 
This following figure show the modification steps were taken by the 
researcher; 
 
Figure 3.1 the elaborated steps by the researcher 
 
1. For the first phase, identify the problem. In this step the researcher 
identified the problem that found from the existed syllabi, where there 
are some learning outcomes which had not covered in the learning 
phases. The ELT Methodology courses become the main focus on the 
research. 
2. The second phase, describe the objectives. Describing the objectives of 
ELT Methodology competences on the basis of EPG from the research 
questions found by gathering the information of ELT Methodology 
competences and EPG.  
3. The third phase, design and develop the artifact. Designing the ELT 
Methodology syllabus for undergraduate English education study 
Identify the 
problems 
Describes 
the 
objectives 
Design and 
develop the 
artifacts 
Focus 
group 
discussion 
Design 
revision 
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program on the basis of EPG Key Teaching Competences. In designing 
the ELT Methodology syllabus, the research follow some steps, 1) 
preliminary research, which the researcher did a library research to 
gather, compare, and analyze the theories, 2) collecting the data source 
in a form of existing syllabi from five universities of Undergraduate 
English Education Study Program, 3) Analyzing the data, 4) Design the 
ELT Methodology syllabus. 
4. The fourth phase, focus and group discussion. Emphasis on the experts 
review toward the designed syllabus and the analysis on whether 
improvements are needed to the developed ELT Methodology syllabus 
before it is finally used in practical contexts. 
5. The fifth phase, design revision. In this phase, revising is necessarily 
required. It means that the researcher will have to recheck whether or 
not the coverage of the descriptors are sufficient. 
 
3.3 Data, Data Sources, and Instruments 
Polit and Hungler (1999: 267) stated that data are “information 
obtained during the course of an investigation or study”. In this study, the 
data, data sources and instrument are presented in the table below: 
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Table 3.1 Data, Data Sources, and Instruments. 
DDR 
steps 
Data Data Sources Instrument 
1 
Key Teaching 
Competences from 
existing syllabi of five 
undergraduate English 
education study 
program 
Existing syllabi of five 
undergraduate English 
education study program and 
EPG documents 
 
Key Teaching 
competences phases 
in EPG document 
2 
Learning outcomes of 
ELT Methodology 
courses in the existing 
syllabi of five 
undergraduate English 
education study 
program and in EPG 
document share 
similarities and 
differences 
The result of analysis existing 
syllabi of five undergraduate 
English education study 
program in Indonesia and EPG 
document 
 
Learning outcomes 
and the descriptor of 
Key Teaching 
Competences in EPG 
document 3 
4 
The Learning 
Outcomes 
The ELT Methodology syllabus 
based on EPG 
The learning 
outcomes of key 
teaching 
competences in EPG 
document 
5 
 
3.4 Data Collecting Procedures 
The researcher doing the library research to gather and explore 
theories about the related theories with the research, finding the existed 
syllabi from some universities of undergraduate English education study 
program; analyzing the course learning outcomes coverage of ELT 
methodology from existed syllabi and the descriptors of key teaching 
competences sub-category methodology: knowledge and skill 
competences on the basis of EPG, Interviewing the experts in getting 
feedback for the design syllabus of ELT Methodology based on EPG key 
teaching competences. 
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3.5 Data Analysis Procedures 
In analyzing the data, the researcher performed the following steps. 
a. The following analysis table was used to get the answer of first sub-
question.  
Table 3.2 IdentifiesTable the descriptors of Key Teaching 
Competences in the Existing Syllabi 
Course 
Development 
phase 
Descriptor 
Learning 
Outcomes in 
the existing 
syllabi 
Knowledge and 
skills 
     
In order to answer the first sub-question, the table is used to identify 
the Key Teaching competences are presented in the existing ELT 
Methodology syllabi of the undergraduate English education study 
program in universities. The first column is for the course(s) that teach the 
methodology:knowledge and skills competences. The second column is 
for the development phase of EPG. The third column is for descriptor of 
EPG. The forth column is for the learning outcomes which are presented in 
the existed syllabi and the last is for the knowledge and skills 
competences which are coverage in the learning outcomes 
b. The following analysis table was used to get the answer of second sub-
question.  
 
Table 3.3. Analysis Table the descriptors of Key Teaching 
Competences in the Existing Syllabi 
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In order to answer the second sub-question, the table is used to 
identify the Key Teaching competences in the existing ELT Methodology 
syllabi of the undergraduate English education study program in 
universities. The first column is for the course(s) that teach the 
methodology: knowledge and skills competences. The more columns are 
for the descriptor of EPG based Key Teaching Competences, which are 
covered methodology: knowledge and skills. The researcher put a check 
(√) sign on the column of one of desccriptors of the development phase 
when a learning outcome is in line to that descriptor. Otherwise, a cross 
(X) sign is given when the learning outcome is not align with any of 
descriptors. 
c. The findings then are used to design the ELT Methodology syllabus. 
The learning outcomes found and the EPG development phases 
covered as well as the required teacher’s competences (according to 
the Ministry of Education of Indonesia) become the consideration to 
formulate learning objectives to be conducted and included in the 
syllabus. 
d. Then, the formulated learning objectives are used to choose 
appropriate materials and decide the knowledge and skills 
competences. 
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CHAPTER IV 
FINDINGS AND DISCUSSIONS 
This chapter aims at presenting the results of data analysis the European 
profiling Grid (EPG) descriptors are presented in ELT Methodology 
courses in the existing syllabi and the coverage of ELT Methodology in the 
existing syllabi and in EPG share similarities and differences. 
 
4.1 Identify the Problem  
 This step is related to the learning outcomes which are presented in 
the existing syllabi of English education study programs. The researcher 
took the indicators of learning outcomes from each course in five syllabi 
from five universities to be identified. The  name of the universities were 
undisclosed, so the researcher used University A, University B, University 
C, University D and University E to elaborate them. The ELT Methodology 
course include the knowledge and skill competence that should be acquire 
by the learners. Methodology includes a study of the nature of language 
skills for example; reading, writing, speaking, listening and procedures for 
teaching them. Then, methodology also includes knowledge studies of the 
preparation of lesson plans, materials, and textbooks for teaching 
language skills. Furthermore, methodology also includes the evaluation, 
and comparison of language teaching methods and such practices, 
procedures, principles and beliefs themselves. 
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4.1.1 Sub Category of ELT Methodology Courses in University 
A 
 ELT Methodology courses are represented in four courses. They 
are English for Young Learners, which is an elective course. This course 
consist of 2 credits for 14 meetings (100 minutes) and provide in the 
seventh semester. TEFL Methodology that is given in the third semester 
consist of 3 credits for 14 meetings (100 minutes). Learning Material 
Development and Evaluation given in the fifth semester consist of 3 credits 
for 14 meetings (100 minutes). Micro Teaching consist of 2 credits for 14 
meetings (100 minutes) which is given in the sixth semester. 
 
Table 4.1 The Summary of ELT Methodology Courses in University A 
Course 
Development 
Phase 
Descriptor 
Learning Outcomes in the 
existing syllabi 
Knowledge and 
Skill 
Microteaching 1.1 2 
- Students are able to identify 
teaching skills by observing 
teaching and learning process in 
the classroom. 
- Students are able to implement 
basic teaching skills. 
- Students are able to design 
teaching and learning components 
(syllabus, lesson plans, learning 
materials, and assessment). 
- Students are able to apply 
concepts of ELT in the peer 
teaching to teach written skills. 
- Students are able to apply 
concepts of ELT in the peer 
teaching to teach spoken skills. 
- Students are able to apply 
concepts of ELT in the peer 
teaching. 
- Students are able to monitor 
teaching performance. 
- Students are able to monitor 
teaching performance. 
- Students are able to apply 
concepts of ELT in the peer 
teaching. 
Preparation 
Lesson Plans, 
Materials, 
Evaluation and 
Comparison of 
Language 
Teaching 
Methods 
 
Listening, 
Speaking, 
Reading, 
Writing 
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- Students are able to evaluate 
teaching performance. 
- Students are able to apply 
concepts of ELT in the peer 
teaching. 
- Students are able to evaluate 
teaching performance. 
TEFL 
Methodology 
1.2 1 - Students are able to understand 
the course outline and the class 
regulations 
- Students are able to comprehend  
the history of language teaching 
- Students are able to elaborate 
approaches and methods in ELT 
- Students are able to identify 
principles of language learning and 
teaching 
- Students are able to identify  and 
analyze appropriate in ELT 
- Students are able to elaborate 
theories of  Second Language 
Acquisition 
- Students are able to apply teaching 
listening to junior high school and 
senior high school students 
- Students are able to elaborate 
theories to teach reading 
- Students are able to apply how to 
teach reading to junior high school 
and senior high school students 
- Students are able to apply theories 
to teach  speaking 
- Students are able to apply how to 
teach speaking to junior high 
school and senior high school 
students 
- Students are able to elaborate 
theories to teach writing  
- Students apply how to teach 
writing to junior high school and 
senior high school students 
Preparation 
Lesson Plans, 
Materials, 
Evaluation and 
Comparison of 
Language 
Teaching 
Methods 
 
Listening, 
Speaking, 
Reading, 
Writing 
3.2 1 
Learning 
Material 
Development 
And 
Evaluation 
2.1 1 
- Students are able to overview of 
learning materials 
- Students are able to identify and 
analyze authentic materials in ELT 
- Students are able to evaluate 
fabricated materials in ELT 
- Students are able to classify 
taxonomy and its relevance to 
learning materials design 
- Students are able to overview the 
concept and use of textbooks 
- Students are able to evaluate 
textbook evaluation 
- Students are able to create 
learning materials for listening 
- Students are able to produce 
learning materials for reading 
Preparation 
Lesson Plans, 
Materials, 
Evaluation and 
Comparison of 
Language 
Teaching 
Methods 
 
Listening, 
Speaking, 
Reading, 
Writing 
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- Students are able to produce 
learning materials for speaking 
- Students are able to produce 
learning materials for writing 
- Students are able to evaluate the 
learning materials being produced 
by other students 
English for 
Young 
Learners 
1.2 1 
- Students are able to explain the 
basic concepts of child language 
acquisition, differentiate the 
concept of language acquisition 
and learning. 
- Students are able to teach English 
words and pronunciation  
- Students are able to explain 
English tenses, demonstrate how 
to teach the concept of tenses to 
children. 
- Students are able to manage and 
evaluate young learners’ classroom  
- Students are able to identify and 
apply a variety of media that in 
teaching process EYL 
- Students are able to create  lesson 
plan for teaching EYL using a 
variety of media in accordance 
with the purpose of learning. 
- Students are able to create 
assessment tools for TEFC in 
accordance with the purpose of 
learning. 
Materials, 
Evaluation and 
Comparison of 
Language 
Teaching 
Methods 
 
Speaking, 
Reading, 
Writing 
 
4.1.2 Sub Category of ELT Methodology courses in University 
B 
 ELT Methodology courses are represented in two courses, Method 
of TEFL and Lesson Planning. Method of TEFL which is given in the fourth 
semester and Lesson Planning which is given in the sixth semester both 
are consist 2 credits in course. 
Table 4.2 The Summary of ELT Methodology Courses in University B 
Course 
Development 
Phase 
Descriptor 
Learning Outcomes in the 
existing syllabi 
Knowledge and 
Skill 
Method of 
TEFL 
2.1 1 
- explain various definitions of a 
language 
- explain various definitions of 
teaching and learning 
- explain various approaches, 
Comparison of 
Language 
Teaching 
Methods 
 
52 
 
methods, and techniques in 
language teaching 
Lesson 
Planning 
1.2 3 
- describe definitions of curriculum,  
the history of curriculum in 
Indonesia, and differences between 
KTSP and KBK 
- recognize techniques and methods 
of teaching 
- develop a KTSP  
- determine indicators from basic 
competences 
- develop a syllabus 
- recognize steps of developing a 
lesson plan  
- develop a lesson plan 
- determine teaching media 
- develop students’ worksheet 
- develop a learning evaluation 
- develop a syllabus, a lesson plan, 
teaching material, media, students’ 
worksheet, and an evaluation 
Preparation 
Lesson Plans, 
Materials, 
Evaluation and 
Comparison of 
Language 
Teaching 
Methods 
 
4.1.3 Sub Category of ELT Methodology courses in University 
C 
  ELT Methodology courses are represented in five courses. They 
are Introduction to Language consist of 3 credits in the second semester. 
Language Learning and Teaching Theories in the third semester consist of 
3 credits. ELT Methodology consist of 2 credits in the fourth semester, 
Peer Teaching and Microteaching in the sixth semester consist of 2 
credits, and Internship (PKM) consist of 2 credits in the seventh semester. 
 
Table 4.3 The Summary of ELT Methodology Courses in University C 
Course 
Development 
Phase 
Descriptor 
Learning Outcomes in the 
existing syllabi 
Knowledge 
and Skill 
Introduction to 
Language 
2.1 1 
- students are expected to have the 
ability to explain the nature of 
language, linguistics, and the 
functions of language 
-  students are expected to have 
the ability to explain the concept 
of inherent in second language 
Materials and 
Comparison of 
Language 
Teaching 
Methods 
Language 
Learning and 
Teaching 
Theories 
2.2 1 
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acquisition and its application in 
learning and teaching a language 
 
ELT 
methodology 
2.1 1 
- students are expected to outline 
differences in the concept of 
approaches, methods and 
techniques in ELT 
Comparison of 
Language 
Teaching 
Methods 
Peer 
Teaching and 
Microteaching 
2.1 3 - students are expected to have the 
ability to articulate an 
understanding of theories of 
language 
- students are expected to 
articulate an understanding of 
first and second language learning 
theories  
- students are expected to 
articulate their understanding of 
factors affecting language learning 
- students are expected to   
articulate their understanding of 
socio cultural aspects of language 
learning 
 
Comparison of 
Language 
Teaching 
Methods 
2.2 3 
Internship 
(PKM) 
2.1 3 
- students are expected to have the 
ability to reflect on their present 
understanding of current theories 
on teaching profession, teaching 
skills, classroom management, 
and lesson planning 
Preparation 
Lesson Plans 
and Comparison 
of Language 
Teaching 
Methods 
 
Listening, 
Speaking, 
Reading, 
Writing 
 
4.1.4 Sub Category of ELT Methodology courses in University 
D 
 ELT Methodology courses are covered in three courses. They are 
Introduction to Linguistics which given in the first semester, Learning 
Planning on ELT in the fifth semester, and TEFL given in the sixth 
semester. Both are Introduction to Linguistics and TEFL are consist of 2 
credits and the Learning Planning on ELT consist of 3 credits. 
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Table 4.4 The Summary of ELT Methodology Courses in University D 
Course 
Development 
Phase 
Descriptor 
Learning Outcomes in the 
existing syllabi 
Knowledge and 
Skill 
Introduction to 
Linguistics 
2.1 1 
- the students will be able to explain 
the definition of language 
 
- the students will be able to explain 
the relevance of linguistics and 
language teaching 
Comparison of 
Language 
Teaching 
Methods 
Learning 
Planning on  
ELT 
1.2 1 
- the students will be able to explain 
how to describe a language 
Comparison of 
Language 
Teaching 
Methods 
TEFL 
- the students will be able to tell the 
situation of language acquisition 
by using direct method and 
effectiveness of direct method 
- the students will be able to 
understand and describe silent 
way, and describe how learners 
improve their target language or 
foreign language by reading and 
practicing conversation 
Comparison of 
Language 
Teaching 
Methods 
 
Reading 
 
4.1.5 Sub Category of ELT Methodology courses in University 
E 
 ELT Methodology courses are covered in five courses. They are 
Pedagogy in the third semester consist of 2 credits, TEFL 1 in the fourth 
semester consist of 3 credits, TEFL 2 in the fifth semester consist of 2 
credits, TEYL in the fifth semester consist of 2 credits, and Curriculum and 
Material Development in the fourth semester consist of 2 credits. 
 
Table 4.5 The Summary of ELT Methodology Courses in University E 
Course 
Development 
Phase 
Descriptor 
Learning Outcomes in the 
existing syllabi 
Knowledge and 
Skill 
Pedagogy 
2.1 
 
1 
- students are able to  understand 
and explain major theories of 
learning, such as mental 
discipline, behavioristic, 
cognitive, humanistic, and 
constructivistic  theories 
- students are able to understand 
Comparison of 
Language 
Teaching 
Methods 
TEFL 1 
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and explain major models of 
teaching and learning, such as 
the social model, the information 
processing model, personal 
model, and behavioristic system 
model 
TEFL 2 3.1 2 - students are able to apply various 
kinds of teaching techniques in 
teaching four  language skills and 
language components 
Comparison of 
Language 
Teaching 
Methods 
TEYL 2.2 3 
Curriculum 
and Material 
Development 
2.1 3 
- students are able to modify and 
adjust materials according to the 
needs 
Materials 
 
 
4.2 Describe the Objectives  
 After identifying the existing syllabi and methodology:knowledge 
and skill competences on the basis of EPG, then the researcher analyzed 
the coverage descriptor of the ELT methodology courses in the existing 
syllabi from the perspective of EPG based methodology:knowledge and 
skills competences. The following elaboration will describe the descriptors 
of the EPG-based ELT Methodology courses in the existing syllabi of 
English education study programs. The researcher seeks how far each 
university already cover the methodology:knowledge and skills 
competences from perspective of EPG. It is conducted in order to 
appropriately determine the level of the courses and the universities. Thus, 
the design of the ELT Methodology syllabus for English education study 
programs can be accurately made. The summary of the level is shown in 
this following table: 
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4.2.1 University A 
From development phase 1.1 descriptor 2 for novice teachers with 
two can-do descriptors is covered in Microteaching course. One of the 
learning outcome listed ‘students are able to identify teaching skills by 
observing teaching and learning process in the classroom’, it is similar with 
the second descriptor of development phase 1.1 which reads ‘when 
observing more experienced teachers, can understand why they have 
chosen the techniques and materials they are using’. 
From development phase 1.2 descriptor 1 for novice teachers are 
covered in TEFL Methodology course and English for Young Learners 
course. One of the learning outcome listed on the TEFL Methodology 
course that is ‘students are able to identify principles of language learning 
and teaching’, it is similar with the first descriptor of the development 
phase 1.2 which reads ‘has basic understanding of different language 
learning theories and methods’. One of the learning outcome listed on the 
English for Young Learners course that is ‘students are able to differentiate 
the concept of language acquisition and language learning’, it is similar 
with the first descriptor of the development phase 1.2 that reads ‘has basic 
understanding of different language learning theories and methods’. 
 From development phase 2.1 descriptor 1 for experienced teachers 
is covered in Learning Material Development and Evaluation course. One 
of the learning outcome that is ‘can overview of learning materials’, it is 
similar with the first descriptor of development phase 2.1, which reads ‘can 
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evaluate from a practical perspective the suitability of techniques and 
materials for different teaching contexts’. 
From development phase 3.1 descriptor 1 for expert teachers is not 
covered in any course of University A. However, from development phase 
3.2 descriptor 1, is covered in TEFL Methodology. One of the learning 
outcome listed that is ‘students are able to elaborate approaches and 
methods in ELT’, it is similar with the first descriptor of development phase 
3.2, which reads ‘has a detailed knowledge of theories of language 
teaching and learning and shares it with colleagues’ 
 
Table 4.6 Sub-Category of ELT Methodology courses in University A 
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4.2.2 University B 
 From development phase 2.1 descriptor 1  for  experienced teacher 
with four can-do descriptors is covered in Method of TEFL course. The 
learning outcome that are ‘at the end of the semester, the students will be 
able to explain various definitions of language’, ‘the students will be able to 
explain various definitions of teaching and learning’, and ‘the students will 
be able to explain various approaches, methods, and techniques in 
language teaching’, they are similar with the first descriptor of 
development phase 2.1 that reads ‘is familiar with language learning 
theories and methods’. 
 From development phase 1.2 descriptor 3 for novice teachers 
covered in Lesson Planning course. One of the learning outcome that is ‘at 
the end of the semester, the students will be able to recognize techniques 
and methods of teaching’, it is similar with the development phase 1.2 
descriptor 3, which reads ‘can identify techniques and materials for 
different teaching and learning contexts. 
Table 4.7 Sub-Category of ELT Methodology courses in University B 
Course 
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 4.2.3 University C 
 From development phase 2.1 descriptor 1 for experienced teacher 
is covered in Introduction to Language and ELT Methodology courses. 
The learning outcomes listed on the Introduction to Language course that 
are ‘after completing the course, students are expected to have the ability 
to explain the nature of language, linguistics, and the functions of 
language’ and ‘students are expected to have the ability to explain the 
concept of inherent in second language acquisition and its application in 
learning and teaching a language’, they are similar with the first descriptor 
of development phase 2.1, which reads ‘is familiar with language learning 
theories and methods’. One of the learning outcome listed on the ELT 
Methodology course that is ‘after completing the course, students are 
expected to outline differences in the concept of approaches, methods and 
techniques in ELT’ is also in line with the first descriptor of development 
phase 2.1 which reads ‘is familiar with language learning theories and 
methods’. 
 From development phase 2.2 descriptor 1 for experienced teacher 
is covered in Language Learning and Teaching Theories course. The 
learning outcomes are ‘after completing the course, students are expected 
to have the ability to articulate an understanding of theories of language’, 
‘students are expected to articulate an understanding of first and second 
language learning theories’, ‘students are expected to articulate their 
understanding of factors affecting language learning’, and ‘students are 
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expected to articulate their understanding of socio cultural aspects of 
language learning’, they are similar with Development phase 2.2 descriptor 
1 which reads ‘is well acquainted with language learning theories and 
methods, learning styles and learning strategies’. 
 Other course which is included in the development phase 2.1 
descriptor 3 and 2.2 descriptor 3 for experienced teacher covered in Peer 
Teaching and Microteaching course. One of the learning outcome is ‘after 
completing the course, students are expected to have the ability to reflect 
on their practice’, it is similar with development phase 2.1 descriptor 3 that 
is ‘can evaluate from a practical perspective the suitability of techniques 
and materials for different teaching contexts’. Another learning outcome is 
‘after completing the course, students are expected to have the ability to 
perform practice teaching activities in different EFL classroom settings’, it 
is similar with development phase 2.2 descriptor 3 that reads ‘can use 
appropriately a variety of teaching techniques and activities’. 
 From development phase 2.1 descriptor 3 for experienced teacher 
is covered in Internship (PKM) course. One of the learning outcome that is 
‘after completing the course, students are expected to have the ability to 
reflect on their present understanding of current theories on teaching 
profession, teaching skills, classroom management, and lesson planning’, 
it is similar with development phase 2.1 descriptor 3 that  reads ‘can take 
into account the needs of particular groups when choosing which methods 
and techniques to use’ 
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Table 4.8 Sub-Category of ELT Methodology courses in University C 
  
4.2.4 University D 
 From development phase 2.1 descriptor 1 for experienced teacher 
is covered in  Introduction in Linguistics course. The learning outcomes 
are  ‘at the end of the course, the students will be able to explain the 
definition of language’ and ‘the students will be able to explain the 
relevance of linguistics and language teaching’, they are similar with the 
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development phase 2.1 descriptor 1 that reads ‘familiar with language 
learning theories and methods’. 
 From development phase 1.2 descriptor 1 for novice teacher are 
covered in Learning Planning on ELT and TEFL courses. One of the 
learning outcome listed on Learning Planning on ELT course that is ‘at the 
end of the course, the students will be able to explain how to describe a 
language’, it is similar with development phase 1.2 descriptor 1 that reads 
‘has basic understanding of different language learning theories and 
methods’. Other learning outcomes listed on the TEFL courses that are ‘at 
the end of the course, the students will be able to tell the situation of 
language acquisition by using direct method and effectiveness of direct 
method’ and ‘the students will be able to understand and describe silent 
way, and describe how learners improve their target language or foreign 
language by reading and practicing conversation’, they are similar with 
development phase 1.2 descriptor 1, which is ‘has basic understanding of 
different language learning theories and methods. 
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Table 4.9 Sub-Category of ELT Methodology courses in University D 
Course 
        
Development 
Phase          
 1.1  1.2    2.1    2.2   3.1  3.2   
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ELT                       
                       
TEFL X  X √ X X X X  X X X  X X X  X X X X  
                       
 
4.2.5 University E 
 From development phase 2.1 descriptor 1 for experienced teacher 
are covered in the Pedagogy and TEFL 1 courses. The learning outcomes 
listed on the Pedagogy course that are  ‘students are able to  understand 
and explain major theories of learning, such as mental discipline, 
behavioristic, cognitive, humanistic, and constructivistic  theories’ and 
‘students are able to understand and explain major models of teaching and 
learning, such as the social model, the information processing model, 
personal model, and behavioristic system model’, they are similar with the 
development phase 2.1 descriptor 1 that reads ‘familiar with language 
learning theories and methods’. One of learning outcome listed on TEFL 1 
that is which is ‘students are able to understand and implement different 
language methods and techniques’, it is similar with development phase 2.1 
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descriptor 1 that reads ‘familiar with language learning theories and 
methods’. 
 From development phase 3.1 descriptor 2 for expert teachers is 
covered in TEFL 2 course. One of the learning outcome that is  ‘students 
are able to apply various kinds of teaching techniques in teaching four  
language skills and language components’, it is similar with development 
phase 3.1 descriptor 2 that reads ‘can use a very wide range of  teaching 
techniques, activities, and materials’. 
 From development phase 2.2 descriptor 3 for experienced teachers 
is covered in TEYL course. One of the learning outcome that is ‘students 
are able to use various techniques to teach language skills and 
components’, it is similar with the development phase 2.2  descriptor 3 
which reads ‘can use appropriately a variety of teaching techniques and 
activities.’ 
 From development phase 2.1 descriptor 3 for experienced teacher 
is covered in  Curriculum and Material Development course. One of the 
learning outcome that is ‘students are able to modify and adjust materials 
according to the needs’, it is similar with  the development phase 2.1  
descriptor 3 that reads ‘can evaluate from a  practical perspective the 
suitability of techniques and materials for different  teaching contexts’ 
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Table 4.10 Sub-Category of ELT Methodology courses in University E 
Course 
        
Development 
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Pedagogy X  X X X X √ X  X X X  X X X  X X X X  
                       
TEFL 1 X  X X X X √ X  X X X  X X X  X X X X  
                       
TEFL 2 X  X X X X X X  X X X  X X X  √ X X X  
                       
TEYL X  X X X X X X  X X X  X √ X  X X X X  
                       
Curriculum                       
and Material X  X X X X X X  √ X X  X X X  X X X X  
Development                       
                       
 
Table 4.11 Range of Development Phases in Sub-Category of ELT 
Methodology courses 
University 
 
Range of Development 
Phases 
 
Classification 
   
University A 1.1, 1.2, 2.1, 3.2 EPG +- 
   
University B 1.2, 2.1 EPG +- 
   
University C 2.1, 2.2 EPG +- 
   
University D 1.2, 2.1 EPG +- 
   
University E 2.1, 2.2, 3.1 EPG +- 
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In the EPG-based Key Teaching Competences’ sub category of 
methodology: knowledge and skills, The existing curriculum of University A 
covers development phase 1.1 and 1.2 for novice teachers, 2.1 for 
experienced teachers, and 3.2 for expert teachers. Therefore, only 
development phase 2.2 for experienced teacher and 3.1 for expert teachers 
is not included in the curriculum of English education study program of 
University A. 
 The existing curriculum in University B and University D are the 
same. They covers development phase 1.2 for novice teachers and 2.1 for 
experienced teachers. Therefore, development phase 1.1 for novice 
teachers, 2.2 for experienced teachers and 3.1 and 3.2 for expert teachers 
are not included in the curriculum of English education study program of 
University B. 
 The existing curriculum of University C only covers development 
phase 2.1 and 2.2 for novice teachers. Therefore, development phase 1.1 
and 1.2 for novice teachers and 3.1 and 3.2 for expert teachers are not 
included in the curriculum of English education study program of University 
C. 
 The existing curriculum of University E covers development phase 
2.1 and 2.2 for novice teachers and 3.1 for expert teachers. Therefore, 
development phase 1.1 and 1.2 for novice teachers and 3.2 for expert 
teachers are not included in the curriculum of English education study 
program of University E. 
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4.3 Design and Develop the Artifact   
This step reveals the design syllabus of ELT Methodology 
according perspective of EPG. According to table 4.11 that there is no 
university that coverage all of the development phases of key teaching 
competences in their syllabi, then, from analyzing phases, the researcher 
concludes that the key teaching competences in Indonesia covered EPG 
plus minus. It means that there are some competences of descriptors of 
EPG development phase overlapped by the learning outcomes in the 
existing syllabi and some others are not or even below the EPG 
descriptors. 
Considering the coverage of every development phase in the existing 
syllabi is small, then, the researcher decided to design the EPG-based 
ELT Methodology syllabus by including development phases 1.1 and 1.2 
for novice teachers and development phases 2.1 and 2.2 for experienced 
teachers. In line with this, the Permendikbud no. 87, 2013 about 
Pendidikan Profesi Guru (PPG) Prajabatan stated that started from 2014 
the undergraduate students of Education Faculty automatically are not 
permitted to teach professionally. Therefore, the researcher is going to 
develop the assessment specifications on the basis of EPG assessment 
competences until the development phase 2.2. The development phase 
3.1 and 3.2 will be left out since they are dedicated for expert or 
professional teachers.  
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After determining the development phase, the researcher designed 
the ELT Methodology syllabus. The researcher conducted the competence 
based to design syllabus of ELT Methodology. (See Appendix 1) 
 
4.4 Focus Group Discussion (FGD) 
Focus group discussion conducted on Tuesday, January 18th 2018 
at Building O UNJ. The purpose of FGD is validating the proposed ELT 
Methodology syllabus. Based on the discussion the researcher should 
make revision in the study. The revisions are presented as follows: 1) 
Change the title of the syllabus. 2) Make sure that the material 
development is appropriate with the descriptors of EPG. 
 
4.5 Design the Revision 
This is the last step of the research. This step will answer the main 
question of this research. After making some revisions for the syllabus, 
this is the last product that developed by researcher (See Appendix 1&2). 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
This chapter presents some conclusions of the study from the data 
findings in the previous chapter along with some recommendations 
regarding this study. 
 
5.1 Conclusions 
This research tried to identify the European Profiling Grid (EPG)- 
based key teaching competences are presented in the existing ELT 
Methodology syllabi of English education study program for sub-question 
number 1. Sub-question number 2, this study tried to analyze the coverage 
of the European Profiling Grid (EPG)- based key teaching competences in 
in the existing ELT Methodology syllabi of English education study 
programs. Furthermore, the findings are used as the answers of the main 
research question that is to design European profiling Grid (EPG)-based 
ELT Methodology syllabus for undergraduate English education study 
program. 
For the first sub-question, from the findings, there are name of 
courses which are common to the ELT Methodology courses. They have 
different name, for instance, Teaching English for Young Learners (TEYL), 
Teaching English as Foreign Language (TEFL), Microteaching, 
Introduction to Language and Curriculum Material Development (CMD). In 
every courses, there are learning outcomes which are related also with the 
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development phase of EPG. But in this case, the learning outcomes in 
every course are not coverage all of the development phase that the 
learners must be acquire. 
For the second sub-question, it can be concluded that the 
descriptors of EPG-based Key Teaching competences are not covered 
well at all syllabi of universities. This result is called EPG plus-minus which 
mean the existing syllabi is under the EPG in terms of covering 
assessment competences. In addition, some courses in University A, C, D, 
and E overlap that means that learning outcomes of one particular course 
do not only cover descriptors of one particular sub-category from the EPG-
based Key Teaching Competences as the standard competences, but 
they also cover another sub category.   
For the main research question, after scanning the current set of 
syllabus which is being applied in the local particular institution, the 
researcher found the range of which EPG has covered the particular 
items. EPG may not cover the entire items in the existing set of syllabus. 
Then the researcher re-designing a set of syllabus based ELT 
Methodology competences in EPG. EPG works to cover what has not 
been covered yet in the existing syllabi and to assist it to be more 
comprehensible. 
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5.2 Suggestions 
 In this final part of the study, the researcher is glad to suggest the 
other researchers, syllabus or course designers, textbooks authors or 
even policy makers regarding curriculum to start considering EPG for 
languages as a part of a renewed system of language education, in this 
particular case, English as foreign language in the home country. EPG 
was designed to provide a framework for all European language, however, 
it can be used for any languages in the world. 
 Thus, this research might be helpful for the university or curriculum 
developer who interested in the EPG based Key Teaching Competences. 
This research also might be helpful for the lecturers who concerned in the 
ELT Methodology course in their working field. 
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Appendix 1 
 
EPG-Based ELT Methodology Syllabus for Undergraduate English Education 
Study Program 
 
Course Name : ELT Methodology 
Semester / Credit : 1 / 2 
Number of Meetings : 16 
Coverage of EPG : Development Phase 1.1 – 1.2 for Novice Teachers 
Basic Competence : 
Students are expected to be able to understand language theories and 
methods, find the reason in choosing the technique and material, identify 
techniques and materials, identify the theoretical principle and use 
appropriately a variety of teaching techniques and activities. 
 
SESSION 
(per week) 
LEARNING 
OUTCOME 
MATERIALS ACTIVITIES ASSESSMENT SOURCES 
1 Students are 
able to 
understand 
about the course 
objectives of 
ELT 
methodology  
Course Content 
and Scope, 
main and 
additional 
readings, 
Assignments, 
Assessments & 
Grading 
scheme, and 
Policy. 
Studens are 
given Course 
Outline, then 
Identify 
learning 
topics 
assignment, 
assessment 
system, and 
references 
- RPS of ELT 
course 
2-3 Students are 
learning about 
different 
language 
theories and 
methods 
Language 
teaching 
approaches in 
ELT 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
1. What do you 
understand as the 
"method" 
“technique” and 
“approach”? 
2. Points out the 
differences 
between a 
method, a 
technique and an 
approach 
3. How would you 
explain the 
relationship 
between 
Methodology 
and curriculum 
and syllabus 
design and 
Richards, J. C. & 
T. S. Rodgers 
(2001) 
Approaches and 
Methods in 
Language 
Teaching. CUP. 
Celce-Murcia, M. 
(2001). Language 
Teaching 
Approaches: An 
Overview. In M. 
Celce-Murcia 
(Ed.), Teaching 
English as a 
Second or 
Foreign 
Language (3rd 
ed., pp. 3-11). 
London, UK: 
Appendix 1 
 
development? Heinle & Heinle.   
Nunan, D. 
(2003b). 
Methodology. In 
D. Nunan (Ed.), 
PELT (1st Int. 
ed., pp. 3-22). 
New York: 
McGraw-Hill. 
4  Students are 
learning about 
different 
language 
theories and 
methods 
1. The Post-
Method Era 
2. Current 
trends in 
ELT designs 
3. Learner-
centered 
language 
teaching 
4. Communica
tive 
Language 
Teaching 
(CLT) 
5. Task-based 
language 
teaching 
(TBLT)Cont
ent-based 
Language 
Teaching 
(CbLT) 
6. Competency 
Based 
Language 
Teaching 
(CBLT) 
7. Standard-
based 
Language 
Teaching 
(SBLT) 
8. Project-
based 
language 
teaching 
(PBLT) 
9. Content and 
Language 
Integrated 
Learning 
(CLIL)  
10. Current 
trends in 
Students 
are given 
a reading 
tasks, and 
the class 
do group 
discussion 
1. Find 
information 
about the 
method/design 
of your choice 
2. Discuss some 
of the research 
findings that 
have influenced 
language 
teaching 
methodology. 
3. Decide on three 
valid and 
reliable 
resources to 
support your 
definitions and 
descriptions.  
 
Harmer, (2008) 
The Practice of 
English Language 
Teaching. New 
York: Longman, 
pp. 62 – 78 
Richards & 
Rodgers (2001) 
Approaches and 
Methods in 
Language 
Teaching. 
Cambridge: CUP, 
pp. 18- 33 
Kumaravadivelu. 
(2006). 
Understanding 
Language 
Teaching: From 
Method to 
Postmethod. New 
Jersey: Lawrence 
Erbaum 
Associates, pp. 
201-213 
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ELT designs 
5 - 6 Students can 
understand why 
they have chosen 
the techniques 
and materials 
they are using 
1. The Post-
Method Era 
2. Current 
trends in 
ELT designs 
3. Learner-
centered 
language 
teaching 
4. Communica
tive 
Language 
Teaching 
(CLT) 
5. Task-based 
language 
teaching 
(TBLT)Cont
ent-based 
Language 
Teaching 
(CbLT) 
6. Competency 
Based 
Language 
Teaching 
(CBLT) 
7. Standard-
based 
Language 
Teaching 
(SBLT) 
8. Project-
based 
language 
teaching 
(PBLT) 
9. Content and 
Language 
Integrated 
Learning 
(CLIL)  
10. Current 
trends in 
ELT designs 
 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
1. How would you 
explain the 
relationship 
between 
techniques and 
materials? 
2. Why are you 
choose the 
certain technique 
and material for 
teaching learning 
process? 
 
Harmer, (2008) 
The Practice of 
English Language 
Teaching. New 
York: Longman, 
pp. 62 – 78 
Richards & 
Rodgers (2001) 
Approaches and 
Methods in 
Language 
Teaching. 
Cambridge: CUP, 
pp. 18- 33 
Kumaravadivelu
. (2006). 
Understanding 
Language 
Teaching: From 
Method to 
Postmethod. 
New Jersey: 
Lawrence 
Erbaum 
Associates, pp. 
201-213 
7 Students can 
understand why 
they have chosen 
the techniques 
and materials 
1. The Post-
Method Era 
2. Current 
trends in 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
1. Discuss some of 
the research 
findings that 
have influenced 
language 
Harmer, (2008) 
The Practice of 
English Language 
Teaching. New 
York: Longman, 
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they are using ELT designs 
3. Learner-
centered 
language 
teaching 
4. Communica
tive 
Language 
Teaching 
(CLT) 
5. Task-based 
language 
teaching 
(TBLT) 
6. Content-
based 
Language 
Teaching 
(CbLT) 
7. Competency 
Based 
Language 
Teaching 
(CBLT) 
8. Standard-
based 
Language 
Teaching 
(SBLT) 
9. Project-
based 
language 
teaching 
(PBLT) 
10. Content and 
Language 
Integrated 
Learning 
(CLIL)  
11. Current 
trends in 
ELT designs 
teaching 
methodology. 
 
pp. 62 – 78 
Richards & 
Rodgers (2001) 
Approaches and 
Methods in 
Language 
Teaching. 
Cambridge: CUP, 
pp. 18- 
33Kumaravadivel
u. (2006). 
Understanding 
Language 
Teaching: From 
Method to 
Postmethod. New 
Jersey: Lawrence 
Erbaum 
Associates, pp. 
201-213 
8 Mid-Term test - - - - 
9 - 10 Students are 
expected to 
have basic 
understanding 
of different 
language 
learning 
theories and 
methods 
ELT Context in 
Indonesia: 
1. ESOL, ESL 
& EFL 
2. Purposes 
and goals 
for 
learning an 
L2:  
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
1. How do 
youunderstandth
eterms ESOL, 
ESL & EFL? 
2. Why do 
peoplelearnan L2 
andwhatistheirpr
imaryreason for 
learningit? 
ENGLISH 
TODAY 
mathipedia. 
(2010). Teaching 
In The 21st 
Century 
Delafosse, S. 
(2011). Teaching 
english in 21st 
century 
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3. Academic, 
Profession
al, social; 
4. Performan
ce vs. 
Knowledge 
5. English as 
Global 
Lingua 
Franca 
6. How 
learners 
learn an L2 
7. Expectatio
ns on L2 
teachers 
3. Howcanyouillust
ratethe status of 
Englishintoday 
global society? 
How do 
youseethe status 
of 
EnglishinIndone
siancontext? 
Doesitstillholdits 
status as an FL? 
Why? 
4. Discussingroups. 
Whatdoestheliter
aturesayaboutho
wlearnerslearnan 
L2? 
Howdidyoulearn
Englishwhenyou
where a 
studentinJunior 
High, Senior 
High? 
Isthereanychang
esinyourlearning
strategiesnow? 
 
 Considering the 
responses to the 
above 
discussions, 
what 
expectations do 
EFL teachers in 
Indonesia have 
to answer today? 
11 - 12 Students can 
select new 
techniques and 
materials, with 
advice from 
colleagues 
overview of 
learning 
materials in 
ELT 
 
Students are 
given a 
reading tasks, 
and the class 
do group 
discussion 
Students  explain 
the concept of 
learning material 
in ELT 
 
 
a. Tomlinson. 
B. (2008). 
English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
b. Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Appendix 1 
 
Palgrave 
Macmillan. 
c. Garton Sue 
and Kathleen 
Graves. (2014). 
International 
Perspectives on 
Material in ELT. 
London: 
Palgrave 
Macmillan. 
d. Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
e. Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
13 - 15 Students can 
identify 
techniques and 
materials for 
different 
teaching and 
learning 
contexts 
Nine 
Twentieth-
Century 
Approaches to 
Language 
Teaching 
1. Grammar-
Translation 
2. Direct 
3. Reading 
4. Audiolingua
lism (United 
States) 
5. Oral-
Situational 
(Britain) 
6. Cognitive 
7. Affective-
Humanistic 
8. Comprehens
ion-Based 
9. Communica
tive 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
1. What changes 
have occurred 
regarding the 
position of 
spoken language 
and written 
language in the 
various 
approaches? 
Why?   
2. Celce-Murcia 
states that there 
has been „a 
swinging of the 
pendulum‟ in the 
development of 
ELT approaches. 
What does this 
mean? How 
much do you 
agree with her 
statement? 
Provide evidence 
to support your 
opinion. 
3. What has been 
the attitude 
toward the 
teaching of (a) 
pronunciation, 
(b) grammar, and 
(c) vocabulary in 
Richards, J. C. & 
T. S. Rodgers 
(2001) 
Approaches and 
Methods in 
Language 
Teaching. CUP. 
Celce-Murcia, M. 
(2001). Language 
Teaching 
Approaches: An 
Overview. In M. 
Celce-Murcia 
(Ed.), Teaching 
English as a 
Second or 
Foreign 
Language (3rd 
ed., pp. 3-11). 
London, UK: 
Heinle & Heinle 
Nunan, D. 
(2003b). 
Methodology. In 
D. Nunan (Ed.), 
PELT (1st 
International ed., 
pp. 3-22). New 
York: McGraw-
Hill.  
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the nine 
approaches 
discussed in this 
chapter?  
4. Which of the 
nine approaches 
have you 
personally 
experienced as a 
language 
learner? What 
were your 
impressions and 
what is your 
assessment of 
the effectiveness 
of the 
approach(es)?  
5. Which 
approach(es) do 
you, as a teacher, 
feel most 
comfortable 
with? Why?  
6. What are the 
basic principles 
of 
communicative 
language 
teaching? How 
would you 
explain its 
current 
importance in 
language 
teaching 
pedagogy? 
16 Mid-Term Test - - - - 
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EPG-Based ELT Methodology Syllabus for Undergraduate English 
Education Study Program 
 
Course Name : ELT Methodology 
Semester / Credit : 2 / 2 
Number of Meetings : 16 
Coverage of EPG : Development Phase 2.1 – 2.2 for Experienced Teachers 
Basic Competence : 
Students are expected to be able to understand language theories and 
methods, find the reason in choosing the technique and material, 
identify techniques and materials, identify the theoretical principle and 
use appropriately a variety of teaching techniques and activities. 
 
SESSION 
(per week) 
LEARNING 
OUTCOME 
MATERIALS ACTIVITIES ASSESSMENT SOURCES 
1 Students are 
able to 
understand 
about the course 
objectives of 
ELT 
methodology  
Course Content 
and Scope, 
main and 
additional 
readings, 
Assignments, 
Assessments & 
Grading 
scheme, and 
Policy. 
Students are 
given Course 
Outline, then 
Identify 
learning 
topics 
assignment, 
assessment 
system, and 
references 
- RPS of ELT 
course 
2-3 Students are 
familiar with 
language 
learning 
theories and 
methods 
Students  
explain the 
concept of 
learning 
material in 
ELT  
Students are 
given a reading 
tasks, and the 
class do group 
discussion and 
presentation 
Students’ 
comprehension to 
describe the 
concept of learning 
material in ELT 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Palgrave 
Macmillan. 
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Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
4 - 5 Students are 
familiar with 
techniques and 
materials for 
two or more 
levels 
Learning 
taxonomy 
Students are 
given Paper 
writing , 
question-answer 
session, and 
lecturing 
 
Students identify 
and exemplify 
taxonomy and its 
relevance to 
learning design  
 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Palgrave 
Macmillan. 
Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
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2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
6 - 7 Students can 
evaluate from a 
practical 
perspective the 
suitability of 
techniques and 
materials for 
different 
teaching 
contexts 
Evaluate and 
develop 
fabricated 
materials in 
ELT  
 
 
Students are 
given a paper 
writing , 
question-answer 
session, and 
presentation 
Students analyze 
and develop  
fabricated ELT 
materials being 
used 
 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Palgrave 
Macmillan. 
Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
8 Mid-Term test - - - - 
9 - 10 Students can take 
into account the 
needs of 
particular groups 
when choosing 
which methods 
and techniques to 
use 
1. The Post-
Method Era 
2. Current 
trends in 
ELT designs 
3. Learner-
centered 
language 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
1. How would you 
explain the 
relationship 
between 
techniques and 
materials? 
2. Why are you 
choose the 
certain technique 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
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teaching 
4. Communica
tive 
Language 
Teaching 
(CLT) 
5. Task-based 
language 
teaching 
(TBLT)Cont
ent-based 
Language 
Teaching 
(CbLT) 
6. Competency 
Based 
Language 
Teaching 
(CBLT) 
7. Standard-
based 
Language 
Teaching 
(SBLT) 
8. Project-
based 
language 
teaching 
(PBLT) 
9. Content and 
Language 
Integrated 
Learning 
(CLIL)  
10. Curre
nt trends in 
ELT designs 
and material for 
teaching learning 
process? 
 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Palgrave 
Macmillan. 
Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
11 - 12 Students are 
well acquainted 
with language 
learning 
theories and 
methods, 
learning styles 
and learning 
strategies 
Textbook 
evaluation case 
studies 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
Students evaluate 
results of various 
researches about 
textbook evaluation 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
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Materials. 
London: 
Palgrave 
Macmillan. 
Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
13 - 14 Students can 
identify the 
theoretical 
principles behind 
teaching 
techniques and 
materials 
Determine the 
principles in 
ELT 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
 Students identify 
the theoretical 
principle 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Palgrave 
Macmillan. 
Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
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Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
15 Students can use 
appropriately a 
variety of 
teaching 
techniques and 
activities 
Produce 
learning 
materials 
Students are 
given a reading 
tasks, and the 
class do group 
discussion 
Students’ 
performance to 
design ELT 
material 
Tomlinson. B. 
(2008). English 
Language 
Learning 
Materials: 
Critical Review. 
New York: 
Continuum 
International 
Publishing 
Group. 
Gray John. 
(2013). Critical 
Perspectives on 
Language 
Teaching 
Materials. 
London: 
Palgrave 
Macmillan. 
Garton Sue and 
Kathleen Graves. 
(2014). 
International 
Perspectives on 
Material in ELT. 
London: Palgrave 
Macmillan. 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
Nation, I.S.P. 
2010. Language 
Curriculum 
Design. UK: 
Taylor and 
Francis 
16 Mid-Term Test - - - - 
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Course Distribution 
 
University A 
Semester 1  
1 Bahasa Indonesia  
2 Pengantar Ilmu Pendidikan  
3 Psikologi Perkembangan  
4 Basic Grammar  
5 Basic Listening  
6 Basic Speaking (Speaking For General Contexts)  
7 Basic Reading 
 
1 Pendidikan Agama  
2 Filsafat Ilmu dan Logika  
3 Teori Belajar dan Pembelajaran  
4 Basic Writing  (Introduction to Writing)  
5 Intermediate Grammar  
6 Intermediate Speaking (Speaking for Academic Purposes)  
7 Introduction to Linguistics 
 
1 Pendidikan Pancasila  
2 Introduction to Literature  
3 Intermediate Writing (Writing for General Purposes)  
4 Intermediate Reading (Reading for Academic Purposes)  
5 Advanced Listening (Interpretative Listening)  
6 TEFL Methodology  
7 English Articulatory Phonetics and Phonology  
Semester 4  
1 Pendidikan Kewarganegaraan  
2 Pengembangan Kurikulum  
3 Profesi Kependidikan  
4 Advanced Grammar  
5 Advanced Reading (Critical Reading)  
6 Advanced Writing (Academic Writing)  
7 Cross and Multicultural Understanding  
Semester 5  
1 Metodologi Penelitian  
2 English Morphology and Syntax  
3 Introduction to ELT Research  
4 Sociolinguistics  
5 English Language Assessment  
6 Learning Material Development and Evaluation  
7 ELT Curriculum and Syllabus  
Semester 6  
1 Motivasi Usaha  
2 Advanced Speaking (Speaking for Professional Contexts)  
3 Introduction to Semantics and Pragmatics  
4 Microteaching  
5 ICT in English Language Education  
6 ELT Research Methodology  
7 American Culture∗* 
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8 Prosaic Studies*  
9 Phonetic Studies*  
10   Cinema Studies*  
Semester 7  
1 Pengantar Aplikasi Komputer  
2 Statistika  
3 Translation  
4 Current Issues in English Language Education  
5 ELT Management  
6 Learning Management System in ELT*  
7 English For Young Learners*  
8 Broadcasting*  
9 Journalism*  
10   Advertising*  
11   English for Tourism*  
12   Public Speaking*  
Semester 8  
1 Skripsi 
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Course Distribution 
 
University B 
Semester 1   
1 Fiqh  
2 Pendidikan Kewarganegaraan  
3 Bahasa Indonesia  
4 Grammar 1  
5 Vocabulary 1  
6 Reading 1  
7 Listening 1  
8 Speaking 1  
9 Pronunciation 1  
10 Psikologi Perkembangan Anak Sekolah Dasar  
11 Belajar dan Pembelajaran 
 
1 Sejarah Peradaban Islam  
2 Pengantar Studi Islam  
3 Ilmu Alamiah Dasar  
4 Grammar 2  
5 Vocabulary 2  
6 Reading 2  
7 Listening 2  
8 Speaking 2  
9 Pronunciation 2  
Semester 3  
1 Ilmu Pendidikan Islam  
2 History of English  
3 Phonology 1  
4 Reading 3  
5 Listening 3  
6 Writing 1  
7 Speaking 3  
8 Introduction to Linguistics  
Semester 4  
1 Administrasi Pendidikan  
2 Reading 4  
3 Listening 4  
4 Writing 2  
5 Speaking 4  
6 Grammar 4  
7 Phonology 2  
8 Curriculum Development  
9 Method of TEFL  
10   Psycholinguistics  
Semester 5  
1 Tafsir Tarbawiy  
2 Hadist Tarbawiy  
3 Extensive Reading  
4 Curriculum Analysis  
5 TEFL 1  
6 Writing 3  
7 Introduction to Literature 
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8 Morphology  
9 Translation 1  
Semester 6  
1 Translation 2  
2 Writing 4  
3 TEFL 2  
4 Cross Cultural Understanding  
5 Lesson Planning  
6 Metodologi Penelitian Pendidikan  
7 Language Testing 1  
Semester 7  
1 Contrastive and Error Analysis  
2 Language Testing 2  
3 Academic Writing  
Semester 8  
1 Skripsi 
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Course Distribution 
 
University C 
Semester 1   
1 Agama  
2 English for International Communication  
3 Estetika Bahasa dan Seni  
4 Grammar for Interpersonal and Social Communication  
5 Diction in Discourse  
6 English in Social Discourse  
7 Landasan Kependidikan 
 
1 Pancasila  
2 Perkembangan Peserta DIdik  
3 English in Business Discourse  
4 English Phonetics and Phonology  
5 English in Literary Works  
6 English for Social Communication  
7 Introduction to Language  
8 Personality Development and Interpersonal Skills  
Semester 3  
1 Ilmu Alamiah Dasar  
2 Filsafat Ilmu  
3 English for Business Communication  
4 Grammar for Business Communication  
5 English Morphology  
6 Kewarganegaraan  
7 Language Learning and Teaching Theories  
8 Teori Belajar dan Pembelajaran  
Semester 4  
1 Bahasa Indonesia  
2 Pengembangan Profesi Kependidikan  
3 Public Speaking  
4 English in Academic Discourse  
5 Introduction to Functional Grammar  
6 Introduction to Translation  
7 Introduction to Research  
8 ELT Methodology  
Semester 5  
1 English for Academic Communication  
2 Practicum of Translation  
3 English Language Assessment  
4 Cross Culture Understanding  
5 Introduction to Discourse Analysis  
6 Curriculum and Materials Development  
7 Grammar for Academic Communication  
Semester 6  
1 Statistika  
2 Peer Teaching and Micro Teaching  
3 English Syntax  
4 English Language Education Management  
5 Elective 1: Discourse Analysis 
or Literary Appreciation 
Appendix 2 
 
 
6 Elective 2: Functional Grammar or 
Prose  
7 KKL  
8 Language Education Research Methodology  
Semester 7  
1 Current Issues and Policies in Education  
2 Internship/PKM  
3 KKN/Translation Management  
4 Elective 3: Sociolinguistics or 
Poetry 
Semester 8  
1 Skripsi  
2 Tugas Akhir Makalah Kompre  
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Course Distribution 
 
University D 
Semester 1   
1 Pendidikan Agama I  
2 Pendidikan Pancasila  
3 Bahasa Indonesia  
4 Pendidikan Kepramukaan  
5 Literal Listening  
6 Basic Reading  
7 Basic English Grammar  
8 Pronunciation Practice  
9 Introduction to Linguistics  
10 Pengantar Pendidikan  
Semester 2  
1 Pendidikan Agama II  
2 Pendidikan Kewarganegaraan  
3 Speaking for Social Discourse  
4 Social Discourse Comprehension  
5 Sentence-Based Writing  
6 Complex English Grammar  
7 Phonetics and Phonology  
8 Introduction to Literature  
9 Psikologi Pendidikan dan Bimbingan Peserta Didik  
Semester 3  
1 Filsafat Pendidikan  
2 Pendidikan Lingkungan Sosial Budaya/Studi Kebantenan  
3 Critical Listening  
4 Speaking for Academic Purposes  
5 Critical Reading  
6 Paragraph-Based Writing  
7 Structure for TOEFL  
8 Morphology and Syntax  
9 Prose and Poetry  
10 English for Specific Purposes  
11 Kurikulum dan Pembelajaran 
 
1 Extensive Listening  
2 Public Speaking  
3 Genre-Based Writing  
4 Functional Grammar  
5 Semantics and Pragmatics  
6 Translation I  
7 Statistical Analysis  
8 Pengelolaan Pendidikan  
9 English for Business*  
10 English for Tourism*  
Semester 5  
1 Academic Writing  
2 Sociolinguistics  
3 Translation II  
4 Cross Cultural Understanding  
5 Etika Profesi Pendidik dan Kependidikan 
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6 English Learning Strategy  
7 Learning Planning on English Language Teaching  
8 English for Young Learners*  
9 English for Journalism*  
10 Discourse Analysis*  
 
1 Psycholinguistics  
2 ICT in Language Teaching  
3 TEFL  
4 Evaluation on English Language Teaching  
5 Media and Learning Source Development  
6 Introduction to Research on ELT  
7 Pembinaan Kompetensi Mengajar (PKM)  
8 Editing*  
9 Entrepreneurship* 
 
1 KKM  
2 Research Paper  
3 Research Methodology on ELT  
4 Seminar on ELT  
5 PPLK  
Semester 8  
1 Research Paper 
Appendix 2 
 
 
Course Distribution 
 
University E 
Semester 1   
1 Intensive course  
2 Pronunciation  
3 Structure I  
Semester 2  
1 Listening I  
2 Speaking I  
3 Reading I  
4 Writing I  
5 Structure I  
6 Vocabulary I  
7 Pendidikan Pancasila  
8 Pendidikan Agama  
Semester 3  
1 Listening II  
2 Speaking II  
3 Reading II  
4 Writing II  
5 Structure II  
6 Introduction to Linguistics  
7 Pedagogy  
8 Developmental Psychology I  
Semester 4  
1 Speaking III  
2 Reading III  
3 Writing III  
4 Structure III  
5 English Phonology  
6 Developmental Psychology II  
7 TEFL I  
8 Curriculum and Material Development  
Semester 5  
1 Speaking IV  
2 Reading IV  
3 Writing IV  
4 TEFL II  
5 TEYL  
6 Morphology and Syntax  
7 Language Testing  
Semester 6  
1 Micro Teaching  
2 Discourse Analysis  
3 Scientific Writing  
4 Research Methodology  
5 Professional Ethics  
6 Drama  
7 Written Translation  
8 Etika Sosial  
Semester 7  
1 Teaching Practice 
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2 Prose and Poetry  
3 Filsafat Manusia  
4 Seminar on Thesis Proposal  
5 Business Correspondence*  
6 Presentation Skills*  
7 Entrepreneurship*  
8 Oral Translation*  
 
1 Skripsi  
2 Teaching Science in English*  
3 Teaching Math in English*  
4 Child Education*  
5 English Language Teaching Across Curriculum*  
6 Computer-Assisted Language Learning (CALL)*  
7 Language Proficiency Test Preparation*  
8 Pedagogical Linguistics*  
9 Komunikasi Lintas Budaya*  
10 Fotografi*  
11 Desain Grafis*  
12 Dasar-Dasar Jurnalistik*  
13 Dasar-Dasar Public Relations*
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